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ABSTRACT 
This is a First Nations Masters Project that utilized Participatory Action Research 
and Indigenous Methodology to decipher if youth in Prince George are interested in their 
cultural heritage; and if so, what parts of culture are they informed about, and what more 
would they like to learn. This research was broken into two parts, quantitative surveys 
and qualitative workshops. During the workshops, youth co-researchers and I hatched out 
what culture means to us and how we are interculturaly influenced. We looked at the 
larger context of the eurocentric and capitalistic culture we are a part of and how we are 
all affected by it. In the end, we followed Aboriginal pedagogical methods and shared 
our new found knowledge with the greater community, our friends and family. 
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Welcome to the South: Let's Gather Around the Fire 
Greetings 
Greetings Reader. What I have learned in First Nations Studies is the importance of 
relationships and respectfully acknowledging the process of sharing with people. Following 
Shawn Wilson's Research as Ceremony (2008), I, Laurel Collins, greet you, and thank-you for 
exploring this process. I am fifth generation Canadian with Irish and Ukrainian ancestry. I 
identify with First Nations spirituality and philosophy. I was raised with The Medicine Cards 
(Sams & Carson, 1988). These cards are a form of divination, and are not a First Nations 
tradition; however, they are a way of learning a broad perspective of First Nations spirituality 
and beliefs around animal wisdom. My mother introduced them to me when I was twelve, so for 
the past twenty two years I have been consulting these cards. This is where most of my 
spirituality and knowledge of animal wisdom came from. Furthermore, I feel a close connection 
to First Nations spirituality because there are many similarities to my own Celtic Wiccan beliefs. 
I am placing myself in a way that you will know where I am coming from, what my 
subjective lens is. This project is based on Participatory Action Research, which "integrates 
subjectivity into a scientific analysis and to the work of structural and social transformation" 
(Kirby et al. , 2006, p.32). I also do this to acknowledge the relationship between you the reader 
and myself. I will be honouring this sense of 'research as ceremony', by sharing openly and 
personally, for relationships, with one ' s self and each other, is paramount to this project and the 
process of the research. 
You will find this Project report is separated into chapters that represent the Four 
Directions and that we are going to spiral through them, circling around more than once. This is 
to acknowledge that this research was a process, a journey that all participants and myself are 
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still undergoing. Culture is not stagnant and does transform through time, so does our ability to 
identify with it. The Four Directions are also to acknowledge and respect my own ancestry; thus, 
the symbolism I am following is that oflrish paganism, or Wiccan, not First Nations, albeit they 
have similarities. You will notice that we have started in the South. This is our beginning 
because the South represents social activity, fire and inspiration. From there we will move to the 
West, which deals with the deeper sense of our own selves, our emotions and water. Next would 
be the North symbolized by the earth, grounding and tangible. And we end where beginnings 
start, in the East. The east represents Air and rebirth, so as we end we are reborn and circle 
around again. This is a brief description of the Four Directions as they relate to Wiccan 
philosophy in the way that I understand and can express them. The order of where we start is my 
decision and way of keeping the creative spirit in this research as well as honouring myself and 
my deep roots. 
I have learned, and I am very thankful, that First Nations Studies promotes the 
importance of one's heritage and understanding where one comes from, thus I am following that 
line of respect for my ancestors, and will be expressing my own empowered identity through my 
cultural symbolism. As you read on, you will discover that empowerment through cultural 
identity is paramount to this Project. 
You will also find that this report weaves in and out of the personal to the academic. In 
areas you will find parts that are italicized. Italics represent the data that comes straight from my 
journal entries, and are completely personal observations and feelings about the process of the 
project. The Indigenous methods of research "are based upon empirical data that is observable by 
the five senses, just like mainstream or linear research is, but it also includes other forms of non-
empirical data" (Wilson 2008, p.lll ). I followed Roxanne Struthers (200 1 ), as well as others, by 
keeping a detailed journal of my experiences as part of the data for this research. You will also 
find my voice and the voice of the co-researchers interwoven throughout this report. The main 
co-researchers were: Kayden Heinrichs, Melanie Chabot, Sharona Leete, Sonja Lenders, Sylvia 
Burtenshaw; five amazing young women whose hard work of self-exploration, sharing and 
learning are paramount to this project. There were a few other co-researchers, Ryan, Devin and 
Blake, who participated in one to four workshops. All of these youths' voices are much more 
important than mine. Their voices are what this whole project is about and concerned with. 
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Welcome to the West: Taking you into the Deep Waters of my SouUProcess 
Background 
My interest in working with youth and doing this collaborative research project stems 
from an anti-violence school based program, Respectful Relationships (R&R), that I worked with 
for three years. We conducted twelve workshops in grades 7-12 in School District #57, Prince 
George, British Columbia. The amount of sexism, racism, and just plain ignorance from the 
youth in the workshops was astounding. I found: the disrespect unbearable; a lack of knowledge 
in human relationships, and their connection to history; a blanketed notion that everyone is equal, 
that racism, sexism, heterosexism, oppression, does not exist. Meanwhile, the interactions and 
comments in, especially, high-school class workshops emulate that all these 'isms' are in effect, 
but mostly done in a covert, and unconscious, manner. I learned that our youth are in desperate 
need of understanding eurocentrism and an expanded knowledge of culture in general. In this 
context, I mean culture in the sense of ancestral heritage, so past traditions and knowledge can be 
empowered; as well as understanding contemporary issues facing specific cultural peoples. In 
doing so the eurocentric/capitalistic ways of being and doing can be unveiled, and racism ideally 
alleviated. 
At first I recognized the disrespect and lack of interest in the R&R workshops stemming 
from the youth. I became incredibly emotional and confused, wondering what we have done to 
our youth; how have we made them so ignorant? Then a friend gave me Fyre Jean Gravelines 
book Circle Works (1998), and soon after I read Paulo Friere ' s Pedagogy of the Oppressed 
(1970) . Everything suddenly made sense. These books sparked a new understanding ofwho I am 
and what kind of culture I am living in; a culture that is still affected by colonial constructs, and 
thus incredibly eurocentric. My frustration and discomfort with R&R became clear: we were 
oppressing the oppressed further in these workshops by talking about serious racial, sexual, and 
class issues as if they all took place outside of the circle. These new concepts inspired me to 
work towards an honest anti-racist program, so, to begin with, I went to the creators of R&R. 
At first this research project was going to be a critique ofR&R. I believed I could work 
with the creators of the program, being like minded people (activists who wanted to alleviate 
oppression), and improve R&R so that it could be culturally unbiased, meaning not Eurocentric. 
Unfortunately we had many communication challenges. I tried for a year to communicate with 
the creators of the program but only found conflict and complete emotional turmoil every time I 
tried to broach the subject. The creators never allowed me to voice any of my discoveries. Not 
even simple observations like the fact that all of us in British Columbia that were hired to 
facilitate R&R were Caucasian. 
This is where Graveline's (1998) words spoke strong to me, "In the Western context, 
Whites are rarely required to step outside of their own dominant norms and see their beliefs, 
values and behaviours as distinct from other cultures" (p. 112). The creators could not see their 
own Eurocentrism in the program or how the people they shared the program with hired only 
Caucasian people. They could not see how they were oppressors, they saw no problems, only a 
fantastic program that was recognized and awarded by the United Nations. 
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Furthermore, I learned that this group of middle class, white, older (some retired) women 
appropriated the context of the workshops from the youth they originally used to research and 
design the program. I spoke to one member of this youth group, a young man at the time, and he 
expressed how he did not like how R&R turned out. He and the other youth were never consulted 
after they did the research to figure out what themes were needed in the program. I learned that I 
was not alone in feeling that R&R had oppressive tendencies. I gained other allies in training 
workshops, but we all needed our job, so no one, other than myself and the young man 
mentioned above, spoke up about R&R needing changes. 
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I sincerely want to work with youth. I want to work with "educational projects," as Freire 
(1970) describes, "which should be carried out with the oppressed in the process of organizing 
them" (p. 54). I am not interested in gaining a grandiose ego from creating something that stems 
from others. After working with R&R, I realized the creators and I did not relate well enough to 
be partners in a project. Instead, I decided that I wanted to develop a project that would help 
empower youth and aid in healthier communities. 
Freire (1970) and Graveline's (1998) works became the foundation of this masters 
project. As Freire states, "the dialogical nature of education begins with thematic investigation" 
(Freire 1970, p.119). Thus this Project began as a query into whether or not youth were 
interested in their culture at all . Furthermore, "the thematics which have come from the people 
return to them- not as contents to be deposited, but as problems to be solved" (Freire 1970, p. 
123). Once I discovered youth were interested in culture, we worked together to decipher what 
parts interested them and what challenges there were in expressing themselves' culturally. This 
work from Freire is why this research became Participatory Action Research. Graveline (1998) 
suggests, the importance of challenging Eurocentric oppression and how "through 
acknowledging and revealing Ancestral ways of life, our cultural expressions can enhance 
emotions ofpride as well as defiance" (p. 41). This inspired my focus on culture. That and the 
fact that the youth in the R&R workshops made it clear that their disinterest often stemmed from 
the over bombardment of anti racist/homophobic/sexist/ etc. workshops. That is why after years 
of thinking of this Masters Project, I finally concluded the youth needed empowerment in a 
positive way. In other words, their oppressed state as youth, shared through the dialogical theme 
of culture, can possibly liberate some of us in Prince George. 
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R&R was excellent for introducing concepts and statistics around oppression, and thus 
informing the students, however there is background knowledge around colonialism that they are 
missing. The notion of 'white privilege ' is missed. As Wilson (2003) wrote, "there has seldom 
been a requirement to see other ways of being and doing or even to recognize that other ways 
exist" (p. 161). Telling youth about oppression and talking about issues as happening outside the 
classroom is detrimental, not only to the youth's ability to digest and comprehend systemic 
violence, but this method further oppresses the youth who are living the experiences. Other anti-
racist/violence prevention programs often fall into the same trap: information over-load and lack 
of experiential learning; for example, the Red Cross 's Respect Ed. and the famous Challenge 
Day. 
When I search for other cultural programs the first thing that always comes up is from 
Aboriginal organizations. These organizations, like the Native Friendship Centres, Native 
Canadian Centre, Eagle Spirit Cultural Programs Inc. and Carrier Sekani Family Services in 
Prince George, have youth programs to encourage youth to develop strength of identity through 
their culture. As far as I have researched, the Aboriginal youth in these programs have found 
more pride and self-esteem in who they are. This reinforced the importance of cultural dialogue 
in this research. 
Other cultural programs I found were through multicultural organizations. Many of these, 
like Immigrants and Multicultural Heritage society in PG, offer aid for immigrants integrating 
into Canadian culture. 
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The other type of programs I found were developed for corporations and organizations 
that work with a diverse work force. For instance, Arlene Blum offers cross-cultural workshops: 
She trained managers and executives to work with other cultures successfully for the last 
decade . Using simulations, stories and activities, these classes teach participants good 
communication skills and engender effective working relationships in a global business 
environment. (Blum, February 7, 2012) 
These workshops are for people traveling and working around the world with diverse people and 
cultures. There is also Jonathan Kroner, who also looks at the Cross Cultural and Inter-Cultural 
Competencies within a workplace environment. He teaches adults in the workforce how to 
communicate effectively with people from differing cultures. However, none of this has to do 
with youth. 
The main program I found that is similar to this research project ironically comes from a 
place where my own ancestral roots lay, Ireland. The National Youth Council oflreland (NYCI) 
has a large intercultural program that is focused on youth. In their words Interculturalim: 
recognizes that ethnic and cultural diversity can enrich our society. This approach implies 
the development of policies that promote communication, understanding and integration 
among and between different cultures and ethnic groups. It is a commitment to social 
cohesion and how best to live harmoniously in a multi-ethnic society. (National Youth 
Council oflreland, February 9, 2012) 
The NYCI is youth focused and driven. This is where intercultural , rather than cross-cultural, 
multicultural, or bi-cultural, became more of an interest for this research. 
My intent in this research was to create a program that will help our youth develop a 
strong healthy identity, rooted in their culture and family, and thus build stronger communities. 
Instead of teaching youth about oppression and working from the negative, I wanted to work 
from the positive. I wanted to find if youth care about their heritage and traditions, if they wanted 
to learn more, were willing to share their knowledge with other youth, and express their 
contemporary issues. In taking this pro-active approach I hoped that the youth would truly 
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discover their similarities and differences with one another, learn how to embrace them, and help 
each other lift the shackles of eurocentrism and add to building a more honest multicultural 
Canada. The goal would be to build healthier identities and relationships. The liberal and 
capitalistic nature of our society/culture, with the focus of individualism and everything/one a 
commodity, has fragmented our relationship with ourselves and others, breaking the "Self-In-
Relation" (Graveline 1998, p.57). Cora Webber-Pillwax (2001) expresses: 
Without a strong family and or community base, as individuals we are weakened 
psychologically in our abilities to situate ourselves respectfully and comfortably in a 
world of many cultures, societies and nations. We are unable to break our own sense of 
isolation because we are unable to identify and describe the source of such isolation 
consciously. (p. 168) 
I wanted to look at how eurocentrism and the modem liberal capitalistic structure of society have 
created such 'isolation', separation, and see if embracing our cultural heritage and sharing our 
stories can break the generational cycle of eurocentric behaviour in our youth; therefore, 
assisting with the alleviation of racism. 
I am an ally, as described in Anne Bishop's (1994) book, Becoming an Ally: Breaking the 
cycle of oppression. This project became a proactive way of bringing awareness to oppression, 
while at the same time celebrating who we are by acknowledging our cultures and intercultural 
influences. I worked on being aware that I am at times on the side of oppressors because I am 
Caucasian. I wanted to share this knowledge. I wanted to work towards balance, empowering 
Indigenous knowledge, enhancing multiculturalism and awareness of eurocentrism; as well as 
the importance of other than euro knowledge being promoted and contemplated. 
Welcome to the North: Let's Ground in the Earth and Understand the Foundation 
Preparation 
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Before I could get this project started I needed approval from the Research Ethics Board 
at UNBC, School District #57, and Prince George Secondary School (PGSS). In Appendix 1 you 
will find the proposal I wrote to the school district. They approved the research as long as I 
added a Consent Form for the surveys, which is in Appendix 2. I met with Sherry Thibault, the 
Principal at PGSS, and gave her the School District #57 project proposal. Mrs. Thibault was 
concerned whether or not I had a contact in the school to help. I informed her that one of the 
teachers at PGSS, Susan Trabant, had already helped me connect with other teachers for 
distributing the surveys in their classes, and she had offered her room as space to meet when the 
workshops commenced. Approval to conduct this research project at PGSS was approved. 
UNBC ethics approval came after I met all of their criteria and received approval from District 
#57. 
All of this came under a tight time line due to the fortune of receiving a Research Grant 
from the UNBC Office of Graduate Studies. This funding helped in a large way to make the 
whole experience more interesting for the youth. I was able to provide food and beverage at each 
workshop, have a plethora of art supplies to meet all of their needs, provide research journals, 
etc. The funding also helped provide monetary honourariums to the youth co-researchers who 
completed the workshops. Furthermore, monetary honourarims helped me bring in co-facilitators 
who helped lead some of the activities and provide a greater breadth of diverse knowledge then I 
would have provided by myself. 
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Two Parts to the Research: 
Quantitative 
This part is all about the surveys. The surveys were important in ensuring that this 
research followed Participatory Action Research (PAR) and Indigenous methodology. The 
surveys were a way of checking to see if the community I wanted to work with, youth in Prince 
George, were interested in culture. The whole foundation of PAR is that there is a need or 
interest coming from the community; likewise, Indigenous methodology is about working with 
people not taking from them or imposing research upon them. If the surveys came back saying 
that youth were not interested in their own culture or anyone else's, then this research would 
have ended there. 
On January 18th, 2011, surveys were distributed to over 100 students in grades 10-12 at 
Prince George Secondary School (PGSS) as the first step in understanding the answers to the 
thesis questions. : 
a) Are our youth interested in their cultural background? 
b) If so, what parts of their culture would they want to share and/or learn more about? 
c) What barriers, if any, do they find in expressing their culture? 
PGSS was chosen because it is the largest and most diverse high school in Prince George. I also 
had a good working relationship with a teacher, Susan Trabant, through the R&R workshops I 
facilitated. Mrs. Trabant helped me connect with a few other teachers who allowed me time in 
their classes. The surveys were personally distributed by me in classes so that I could provide a 
five minute introduction about this research project. The students took 20-30 minutes to 
complete the whole survey. I collected the surveys from the students who returned their consent 
forms. Within the surveys I also asked if the youth would like to participate in a project where 
they could share and learn more about their culture; in other words, engage in intercultural 
dialogue. 
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I aimed for 200 completed surveys, but only had six classes confirmed to take surveys 
into. At first this seemed close to my goal, with six classes and approximately 30 students in 
each class resulting in possibly 180 students. However, with the consent form that was needed 
for the surveys, I ended up with a total of 60. Mrs. Trabant let me come into two more of her 
classes in the second semester to make up for the lack of surveys. In the end I was able to 
compile 97 surveys with consent forms. Most were from grade 10 classes, one was an 11/12 
split; thus the youth ranged in age from 15-18 years old. I had hoped for more diversity in age, 
but these were the classes available to me. You can find this survey and the results in Appendix 
3. The results are discussed further on pages 20-21 of this report as one of my journal entries. 
Qualitative 
The second step of the research project was bringing together the youth who answered 
"yes" to question ten in the survey to form a youth team. In accordance to UNBC Research 
Ethics, the volunteer youth and their parents had to sign another consent form. You will find a 
copy of the consent form I used in Appendix 4. All the youth participants were volunteers and 
were informed that they would be considered co-researchers in this project; therefore they would 
be a part of the final analysis for the project itself and the final written report. There were the 
solid five female co-researchers, Sharona, Sonja, Sylvia, Kayden and Melanie who worked with 
me right to the final sharing piece. One boy, Ryan, who participated in most of the workshops, 
and there were also two more boys, Devin and Blake, who came in for one workshop and their 
contribution is also included in this final written report. 
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This stage of the project was based on the principles oflndigenous Research and 
Participatory Action Research (PAR) in the sense that we were working together, and that I was 
merely a guide. PAR on its own was not enough for this project. I needed to work with a 
methodology that was more holistic and rang true to my heart. Indigenous methodology works 
well with PAR and provided the necessary spiritual aspects and personal focus that allowed me 
to place myself in this research. I also grew up with some First Nation traditions and philosophy, 
so Indigenous methodology is closer to me. Furthermore, I believe there is a responsibility as a 
European descendant to work as an ally by informing others of eurocentrism. 
During this part of the project we shared in workshops. The co-researchers, youth, and I 
brainstormed a working definition of what culture is to us, shared the knowledge we have of our 
own culture's, and researched any further areas of our individual cultural background. I worked 
closely with Shawn Wilson's, Research as Ceremony (2008), and Linda Tuhiwai Smith's, De-
colonizing methodologies (1999). Also Cora Weber-Pillwax's three R's were foundational to this 
research: "Respect, Reciprocity and Relationality" (Wilson 2003, p. 172). Learning the history of 
the colonial development of research from Smith ( 1999), informed me of what I wanted to 
ensure I did not do. The research is not mine, I do not own it. I worked collaboratively with the 
youth team so their voices and process are the focus of data for this research. 
Indigenous methodology stresses the decolonizing process of knowledge being shared not 
owned, "because if knowledge is formed in a relationship, it can't be owned" (Wilson 2008, p. 
114). The knowledge gained in research comes from the new relationships formed. Indigenous 
methodology argues against the colonial sense of 'discovering' knowledge by the researcher 
solely, and thus, after discovery, becomes the researchers' own knowledge; "knowledge was 
there to be discovered, extracted, appropriated and distributed" (Smith 1999, p. 58). The colonial 
sense negates the relationships involved that were necessary in gaining the knowledge, thus 
negating the individual(s) that were the source of the knowledge. The youth team and I built 
relationships during the workshops. We became "guardians" (Wilson 2008, p. 114) of the 
knowledge we learned together and respectfully shared our new knowledge with the larger 
community. This is not just my research alone, and I do not take full credit for this project and 
certainly do not own the research that the youth worked on. We shared and learned from one 
another. 
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Following suit with PAR, the experiences of the youth in the workshops were the main 
sources of data. "Participatory researchers advocate methods of data collection and analysis that 
are grounded in the context of the community and contribute something of value to the 
community in which the research is conducted" (Kirby et all2006, p. 32). The surveys were 
utilized to discover whether or not the youth were interested in sharing and learning about 
culture, then the workshops provided the space for us to do so. Most of what we focused on 
centered around the youth's research. Whatever the co-researchers found, they shared with the 
group in the workshops. 
I introduced different creative mediums which helped them discover their cultural 
interests and voice their knowledge. We did paintings, collages, journal writing, brainstorming 
sessions, talking circles, a socio-economic exercise and played with Theatre of the Oppressed. I 
had two co-facilitators, Ajitpal Dhot and Stephie Carr, who helped me with this process. 
Although they helped with the process the focus of this research was the co-researchers, thus the 
voices of the co-facilitators are not included much in this project. In the end, the co-researchers 
and I agreed on the importance of a final sharing piece with the larger community to share what 
we learned together. 
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Following the decolonizing process oflndigenous research, I worked on not dissecting 
information into parts to discover their result. According to Struthers, "being present throughout 
the process, keeping it whole, and not breaking it into parts affords the research the possibility of 
fluidity, innovation and freshness" (2001, p. 132). The relationships, the connections, the process 
of the experience are paramount to this final written report. My analysis was based on the belief 
that, "logic needs to become more intuitive as the researcher must look at an entire system of 
relationships as a whole" (Wilson 2008, p. 120). Thus, this analysis is a process of reflecting 
what I learned and sharing the ideas and process of the co-researchers, making this a 
collaborative analysis that was built upon constant feedback (Wilson 2008, p. 121). Furthermore, 
the co-researchers are in the video which is included in this report, so they can express from 
"First Voice" (Graveline 1998, p.116), their own process. 
The workshops followed an Indigenous Pedagogy. This included sharing in circle, being 
"guardians" of the information shared, and the whole process was reciprocated, meaning we 
shared what we learned with the larger community. As mentioned earlier, Cora Weber-Pillwax's 
three R's (Respect, Responsibility, and Reciprocity) were the foundation of the Indigenous 
pedagogy in the workshops. Also, Fyre Jean Graveline's book, Circle Works (1998), was another 
great reference for the workshops. Graveline describes systemic violence well, how to 
"Challenge Eurocentric Ways" and provides an action orientated approach. She encourages 
talking circles, as well as other traditional pedagogies. Graveline (1998) believes, "together we 
can actively Resist Acculturation Through Aboriginal pedagogy" (p. 191). As mentioned earlier, 
Paulo Freire's Pedagogy of the Oppressed (1970) was an important reference for this project. 
The youth are often oppressed and not listened to . This research project focused on giving 
strength to their voices, and empowering them through the wisdom they already have. 
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The overall structure of the workshop process took place in six, two hour workshops. We 
met every Monday for six weeks at PGSS in Mrs. Trabant's class. 
The specific research questions that led the workshops and activities are as follows: 
1. What is culture? 
2. What things are a part of our/your culture? 
3. What culture do you identify with, and where does it come from? 
4. How do you participate in your culture? 
5. Do you find any difficulties in expressing your culture? If so, why? 
6. What are the similarities between our cultures? 
7. What part of your culture would you like to learn more about? 
8. How can we express our cultures together to the larger community? 
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Welcome to the East: Taking You to the Beginning, First Breath 
This First Nations Studies project was a process and continues on. The search for cultural 
identity and self-esteem in expressing one' s beliefs may take a life time. Working with critical 
pedagogy as a tool to help the decolonization process and reduce eurocentricities may take 
generations. What I attempted to do was discover whether some of our youth here in Prince 
George are interested in their culture in general. Fortunately, I learned from the surveys 
conductedthat the large majority of youth are interested, and interested in learning more. From 
there I worked with some volunteer youth that became co-researchers in this Participatory Action 
Research (PAR) process. Together, we hatched out this complex word, culture, and looked at 
intercultural influences, such as the capitalistic, eurocentric aspects of our shared western 
culture. 
My goal within this research changed throughout the process, which is common when 
working with PAR. Flexibility was paramount for the success and honest workings of this 
methodology. At first I thought youth who had a fountain of knowledge and strong identity 
rooted in their culture would be the ones that would volunteer. Perhaps a few youth would be 
completely ambiguous and just curious. What I did experience was a group of youth that were 
much like me as a teenager: culturally insecure and confused. However their curiosity and 
openness brought them to the process. The research process helped them delve into their inherent 
knowledge, learn from family and friends, and in the end they, came out with a stronger 
understanding of what culture(s) they identify with. As you will see this was an arduous and 
somewhat emotional process for us all. 
I would also like to clarify for you why this research is 'intercultural' sharing and 
learning rather than, just 'cultural,' or 'multicultural ' . Inclusivity is a very important part of this 
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research. Intercultural allows the interweaving aspects of all cultures; recognizing the influential 
and transformative qualities of cultures. Indigenous methodology, also works towards alleviating 
the stigma of culture being trapped in time, I wanted to encourage the transformative and 
influential sense of our intercultural pasts. I wanted the participants and I to share 'in relation' 
and acknowledge how our cultures are interwoven, especially being a part of multicultural 
Canada. 
Furthermore, the word culture here implies one's family heritage and ancestral roots. We 
also looked at what this means in today's context, meaning in relation to the culture we are 
imbedded in today; for example, eurocentric, capitalistic, patriarchal, consumer, etc. 
Next I will share the process we underwent together; the data we compiled through 
almost six months of research. The italics are my voice, entries from my journal. This is where I 
express my own personal process. 
Jan. 171\ 2011 
And the project began today. After years of struggle and preparation, here I am. I almost 
quit so many times: too expensive and too many hoops to jump. However, today I met with some 
of the teachers to ensure they have the consent forms needed to jill out the surveys. Consent 
forms that ruined my glorious plan in doing the surveys during class time. Now, instead of 
walking into a class of 28 students and getting back approximately 28 partially complete and 
complete surveys, I will be lucky to get 1 O@ 
All the protocol involved in doing research to provide space for these youth's voices' is 
incredible. I understand that it is for their safety, but a consent form for an anonymous survey, 
please. 
Today I have had to remind myself that everything works out the way it should, and the 
youth that need to be there will be there. I remember learning that from Earl Henderson ten 
years ago when I attended his Sweat Lodge. Having faith in Spirit and my Ancestors to help 
bring this project together is paramount. 
When I was still struggling to get Ethics approval and was scared my project would fail 
before I could get started, I almost broke down. The time crunch for the research grant I 
received made starting in the second semester at PGSS overwhelming. While I was sitting at 
home in the bathroom, beginning to cry and almost loose it, a little spider came down and 
whispered to me. Looking at wee Spider dangling in front of my face, calmed me. Wee Spider 
called to me to remind me not to get caught in my web of life. She reminded me that I am a co-
creator, a web weaver of life and that is why this project is important to me. I calmed down, 
found some strength and went out to face the day. 
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Later, the stress of failure and incompetence and anger over came me again. I was sitting 
in my car in the drive way getting ready to do errands and again began to cry and break down. I 
looked up in my sorrow and saw Eagle circling above. Again Spirit was providing messages of 
strength. I looked at Circling High Eagle and remembered my misery stemmed from picking at 
the little frustrating details, instead of remembering the big picture, soaring above the 
challenges to see the ways through and around them. 
This project in many ways is a childhood dream. I come from a Catholic family but I have 
never been baptized or raised religious. My Ancestral roots are Irish/Ukranian, and I am fifth 
generation Canadian. People around me like Kirandeep and her Sikh culture, Anne and her 
Croatian culture, Rachel and her Cree culture, Rhiannon and her Maori culture, all of these 
highschool friends amazed me. Then learning about the world through meeting people 
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throughout my life, culture became an obsession. I hungered for culture in my own life. I have 
never understood 'Canadian' culture, so I searched my Ancestral roots and through my search, 
feeling obstructed of ever really getting in touch with my own culture, I became aggravated by 
people around me who were discarding their own. My roots are Wiccan, not Catholic, and other 
than some extreme characters I have met, there are no teachers for me other than books. 
My Grandpa thankfully passed on some knowledge of our Irish family, and inspired in me a 
pride of being Irish. The Ukrainian side of my Nana is largely unknown. 
My life has been a constant search of culture and identity. I am envious of those that 
stand firmly in their culture and I have seen how much wholeness and strength it provides. I have 
always been an advocate for diversity and anti-racism. 
Respectful Relationships(R&R) became my first educational program that I worked with 
that tried to instill anti-oppressive communication and behavior between people and within 
themselves. I quickly learned, however, that teaching youth about oppression has very short term 
affects and oppresses further by talking about all the 'isms' in the circle as if they take place 
outside of it. This work experience reminded me to trust in the youth to know these things. They 
did not necessarily need to be taught, they just needed space to communicate, to ask questions in 
a safe place where they could shed some of their shrouds of ignorance. 
So tomorrow I begin with the surveys. The project is underway. The water is just starting 
to build momentum to become a wave. Hopefully, it will be the kind worthy of surfers, hahaha. 
Hopefully the wave at least laps upon the shores and tickles peoples' toes. 
My honest hope/goal is to find that youth do care about their heritage and culture in 
general. I hope the youth co-researchers of this project become more open to diversity and 
strong in voice to promote it. I hope these youth grow in self-esteem and express their culture 
with pride. I need to know there is hope for our future to be diverse and not just a white wash, 
capitalist, consumer monoculture. 
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The process I underwent before starting this project was long and arduous. The three 
years with R&R definitely inspired me to continue working with anti-oppressive programs and 
working to empower youth. Then the two years of brainstorming as a graduate student developed 
into this intercultural project. The fear of failure because of the expense of school and not fitting 
into the status quo of the academic world constantly threatened my demise. Then the liability 
hoops I had to jump to work with the youth in general became frustrating, this journal entry was 
written during the peek of my emotional process. The Eagle and Spider were strong reminders 
for me to acknowledge that I was not alone, to not ignore my ancestral wisdom and family 
beliefs. These are a couple of the symbolic ways I was able to persevere and follow through with 
this process. 
February 2, 2011. 
Surveys are complete© There are 60ish with 21 volunteers. I am happy so far. 60 surveys 
seem to be enough/satisfactory, because they all had the same results: "yes" culture is 
important; and the challenges: racism, discrimination and fear of not fitting in. There was a 
couple that did not care. Most of them gave honest mature answers. This was very pleasing to 
me. I have realized so far that many adults do not give youth enough credit. The youth are often 
blamed for the disappearing sense of culture because of their lack of interest and disregard. The 
survey results suggest otherwise. Another example of adult assumption of youth and them 
disregarding things was how all of the teachers lacked hope in their students ability to remember 
the consent forms. The teacher who felt the strongest about this: 3 consent forms were returned. 
22 
The second strongest, only 5, the other was indifferent and half the class returned their consent 
forms. One teacher, with both of her planning 1 Oclasses, had the majority of consent forms 
returned. I had a chance to speak with one youth from this class, and expressed how impressed I 
was because so few were returned from other classes. She responded that her teacher was strict 
and I expressed that this was helpful for them. 
I am going to aim for approximately 50 more surveys so that I will end up with about half 
of the 200 I was aiming for. Tomorrow is our first Info meeting. Workshops start next week. 
Tomorrow is the first big day to see how many youth come out and pick up the next consent 
form!!!! So far I have been unable to contact about 8 youth, and I have 11 confirmed, two that 
cannot make it, but will hopefully pick up consent form from Sue Trabants Class. Of the 8, 3 got 
messages, 3 were emailed and 2 were unreachable. Pretty good so far. 
When I was doing the surveys, 2 stories stood out the most: 
"Culture, like do I say I am black? .... Not African American, I am African Canadian. " 
Another girl wanted her survey back, I found her survey but had to check. I asked her if 
she was Philipino? She meekly replied yes, as if this was a slightly embarrassing moment 
hearing her ethnicity expressed aloud in class. 
Oooooo, so excited for tomorrow!!!! Right after Imbolc. May the healing begin and the Sun 
empower our cultural insights and inspire. 
Imbolc is mentioned because it is one ofthe Celtic seasonal celebrations. Imbolc is a time 
of beginnings, of seeds being planted. The timing for when I finally managed to get into the 
schools to do the surveys, start this project, plant the seeds of questioning culture, was ironically 
perfect to me. Another spiritual reminder telling me that everything works out when the timing is 
right. 
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This was the quantitative part of this research project. For this project to be sincerely 
PAR, the research in question has to be an actual need from the community. "Participatory 
researchers advocate methods of data collection and analysis that are grounded in the context of 
the community and contribute something of value to the community in which the research is 
conducted" (Kirby et all 2006, p. 32). In this sense the surveys allowed me to ensure that the 
community in question, youth in PG, was interested in culture. Ifthe surveys concluded that they 
were not interested, then the research project would have been over before it began; thank-
goodness that was not the case. 
The most fascinating part of the surveys for me was the overwhelming interest the youth 
have in culture. I expected some, but found their majority of interest intriguing. I found myself 
questioning where culture is really being lost: Lack of relationships between adults and youth in 
general? The assumption from many adults that youth are not interested? The eurocentric 
tendencies of Canadian!W estern culture to focus on European ways of being and doing? The 
capitalistic notion of quantity of life being more important than quality; the basic devaluing of 
cultural life for the esteemed consumer life? The affects of capitalism keeping everyone 
preoccupied with survival, rather than passing on generational knowledge and traditions? 
The two stories I share from my journal entry stood out, because I was already observing 
youths' cultural dilemmas. Another interesting fact was that I found their immediate response to 
culture was one ' s ethnicity. During my introduction of the surveys I expressed that I meant one's 
heritage when I used the term culture, but that I was more interested in learning what they 
defined culture as, like Metal culture, cowboy culture, gang culture, etc. The overwhelming 
response of the youth replied to culture from an ethnic or heritage view point. 
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Workshops/Gatherings 
The workshops themselves were loosely organized. In Appendix 5 you will find the 
workshop outlines. Participatory Action Research (PAR) requires incredible flexibility, because 
the participants' needs are the focus of the research. These workshop outlines were guides, not 
set curriculum. We did not follow the outlines exactly as written. The purpose of the outlines was 
more for ensuring certain concepts were introduced and or looked at with the group: culture, 
intercultural, capatilistic, eurocentriic. Furthermore, following suit with PAR, the main purpose 
of the workshops was to empower the participants and ultimately the community at large. 
Ideally, this project aimed to work with youth, as the oppressed group in the community, 
and empower their relationship with culture, which ultimately will "liberate themselves and their 
oppressors" (Freire, 1970, p. 44); the oppressors being possibly their parents, teachers, peers, and 
anyone that deter them from positively expressing themselves culturally. I sincerely want to 
work with youth. Work with "educational projects," as Freire describes, "which should be carried 
out with the oppressed in the process of organizing them" (1970, p. 54). This was paramount in 
the design of the workshops. And the youth needed to feel like they had some control, because 
they were co-researchers in this experience with me. They were not passive bystanders that were 
idly sitting back being talked at and fed information. The organization of the workshops was 
created to be as neutral as possible. Again the purpose was to empower through sharing, not 
educate and then regurgitate the information. 
We utilized different mediums to explore what culture meant to us. This was important to 
enable every participant's strength to flourish in the research. In order to ensure the youth co-
researchers could express themselves, different methods were used: talking circles, art, journal 
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writing, collages, Theatre of the Oppressed 1• Not only did the different methods allow for their 
talents to shine, they provided a way for us to search ourselves in finding our meaning and our 
relationship to culture itself. 
Next you will be introduced to the co-researchers and learn about their individual 
process. You will find what data they collected and ultimately what transformation they went 
through. All of this information comes from the workshops, their own research, and personal 
interviews that I conducted individually with them. Some of their individual data below comes 
from conversations in workshops. If you are interested in the workshops in full, you will find my 
journal entries, and a synopsis of what we experienced in the workshops in Appendix 6. I have 
worked to ensure every co-researchers voice and participation is noted through-out. I have taken 
liberty to paraphrase their comments, but did so in the sense of accurately describing what they 
said in the workshops and video interviews. The youth gave permission for me to do this. You 
are about to explore the depths of our process and how far we as a group of co-researchers went. 
I hope you are as impressed as I was with how deep the youth journeyed within their own 
individual process, and in their ability to share such a complex part of themselves with others. I 
hope they inspire you, as they did me. 
1 Theatre of the Oppressed originated by Augusto Boa I during the 1960's in Brazil. He was inspired by Paulo Fe ire 
and wanted to empower the oppressed . Boal developed theatre techniques that ultimately bring a community 
together to brainstorm ways to deal with social issues. 
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Circling Back to the Fire: Youth's Transformation 
Laying the Groundwork 
During the first workshop we brainstormed what culture is and came up with our own 
working definition: Culture affects us through many factors , such as, family, friends, 
environment, society, etc. Ultimately, culture is what the individual identifies with, and this can 
change through time depending upon how the different cultural factors impress the individual. 
We looked at culture and what that meant to us. The youth came up with this list: 
Eat 
Music 
Beliefs 
Customs 
Dress 
Language 
Traditions 
Recreation 
Taboos 
Identify with ... 
Religion 
Do on a regular basis. 
These were the first words that the youth came up with in relation to culture. From there I 
introduced other angles and ways to look at where our cultural identities come from 
I also introduced a diagram, to put into picture what we had been discussing, concerning 
where culture comes from. You will find this Cultural Influences diagram in Appendix 7. This 
diagram was also used as an art project for each individual to explore their cultures' further. 
After the first workshop the youth co-researchers were encouraged to research their own 
cultures ' and to bring something each week to share with the group. The ideas of what to 
research came from the list we created and the circle diagram. 
Next I will introduce you to the co-researchers and give a description of their research 
participation and process during our intercultural journey together. The descriptive list following 
their photos comes from their own words; this is how they described themselves in their Cultural 
Influences Circle art. 
Co-researchers 
Sonja Lenders 
• 
• 
• 
• 
• 
• 
• 
• 
• 
17yrs old 
Aboriginal woman 
Open minded 
try not to be judgemental but we all have our moment 
Giving, kind, sensitive, funny 
Cree from Enoch Cree Nation 
Dutch, Austrian, Ukrainian 
From Edmonton, new to PG 
Music 
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When Sonja joined the group she expressed that she is Cree, and just moved to PG from 
Edmonton. During our beginning exploration of what culture was about, Sonja described the 
difference of high-school from Edmonton to Prince George. She told us that instead of 
graduating with a "Dogwood", like she would if she was still in Edmonton, she will be leaving 
High-school with a Diploma. Instead of English 11 and 12, she had English 20 and 30 in 
Edmonton. (Journal, February 7, 2011) 
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Sonja's first cultural expression 
In our first exploration of our cultural self through art, Sonja described her Cree roots 
through an eagle feather and beads. Also the Fancy Shawl she would wear for dancing in Pow 
Wows. She also identifies with Gay culture, her brother is Gay, and she used the Rainbow 
symbol to exemplify this. Sonja also said she is Canadian, but did not elaborate at that time what 
that meant to her (Journal, February 14, 2011). 
During Sonja's journey of digging deeper into her roots she found her Grandpa's scrap 
book that he created depicting his life's journey. She brought the book in to share as some of her 
research for the group. Her Grandpa was from Holland and his scrap book describes his 
adventures as a young Dutch boy immigrating to Canada. Sonja felt that she complained a lot 
after learning what her Grandpa went through. Now she feels like she has no reason to complain. 
(Journal, March 7, 2011) 
For Sonja's final contribution to our research project, she expresses extensively what life 
was like growing up near Enoch, the reserve her Cree Nation is a part of. She moved there when 
she was in grade 7. In the Intercultural Film she describes the positives and negatives of living 
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near Enoch. She describes the deteriorating elementary school and the depressing environment of 
Enoch in general. She expresses how "isolating" Enoch is even though the reserve is so close to a 
large city centre like Edmonton, because of this she cannot imagine what more isolated reserves 
would be like. Sonja further describes that there are two gas stations where they would buy their 
groceries; groceries that were mostly canned goods and junk food. There is also lots of stray 
dogs, so she explains that you do not wander the reserve alone. 
Sonja also expresses some positive experiences, like going to Pow Wows. She also was 
able to teach ballet and tap dance to younger kids, and expressed what a great opportunity this 
was for the kids. You can hear her full story in the Intercultural Video data footage included with 
this report. 
At the end of our research Sonja could express comfortably that she was First Nations, 
Cree, from Enoch. She learned that Canadian and Gay can be cultures too. She also identifies 
with these now. 
Sharona Leete 
• 
• 
• 
• 
• 
• 
• 
• 
• 
Black (African Canadian) 
17yrs old 
Smart, kind, funny, good listener 
Tries VERY HARD to be open minded 
Basketball 
Originally from Chilliwack 
Biological Father (Black) Mother (German) 
Family values: freedom and equality 
Adopted at age 11 with brothers 
Sharona told us she is friends with Sonja, and Black. When first exploring what culture 
is, Sharona brought up some of the ways people express their cultural identity, like the Bindis 
Hindu's wear and how the females get their nose pierced at a certain age; she could not 
remember the exact age though. (Journal, February 14, 2011) 
Sharona struggled with what culture she identifies with. Sharonafelt culture was 
important to identity(Joumal, February 28, 2011). In an interview she explained that culture is 
important for an individual to share their own beliefs and opinions, to practice traditions and 
grow up as an individual. Sharona eventually shared with everyone that she was adopted, and 
that, she feels like a "lost child" because she does not know her dad or where his African roots 
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are from exactly (Journal, February 28, 2011). This is why she says she is "Black", she is not 
sure what else to say, and feels like, "halfof[her] is missing" (Intercultural video). However, she 
is thankful that her adopted parents have greatly encouraged her to get in touch with her African 
roots, so they would go to African events in Prince George like African Awareness day at the 
College ofNew Caledonia. 
Something that Sharona recognized as a challenge for some people outside of the 
mainstream Eurocentric culture is that there are little to no resources to learn about culture, and 
that this should change (Journal, February 28, 2011). Beyond not knowing where in Africa her 
father is from, she has had few resources to learn about her ancestral roots in general. She 
expressed that this is a common issue for any non-white, non-western individual. In the 
Intercultural Film, Sharona shares another challenge surrounding the racial slurs and jokes she 
hears. She believes white people do not understand the impact of those jokes on people that are 
not white, that racism really hurts. 
Sharona's family crest 
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Sharona's research took her to the internet, where she found a picture of her family crest, 
a Bald Eagle with her family name Leete. Sharona also brought in a family recipe, Peach cake, to 
share with everyone. And she created a rap song about culture for the Intercultural film. 
In the end Sharona comfortably expressed that she is African-Canadian. She learned 
about other cultures and is more open now. She also developed a greater understanding 
surrounding how society is influenced by culture. 
Melanie Chabot 
• 
• 
• 
• 
• 
• 
• 
15 
Pathfinders 
Loyal, shy, girly, excitable, listener 
Loves music 
Dad(French) Mom(Native) 
Raised 7th Day Adventist 
From Prince George 
When Melanie came to the group she explained that she is Seventh Day Adventist and 
that means that Friday evening to Saturday evening is "God's Day", so she cannot work during 
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that time. None of us in the group knew much about Seventh Day Adventist, so Melanie shared 
a short description from her journal, rather than do the art project. She described what being 
Seventh Day Adventist is about and what it means to her. She expressed that some people might 
think she is weird. Sonja and Sylvia said they did not think she was weird (Journal, February 14, 
2011). 
Melanie brought in a symbol of her culture to share with the group. She shared a silver 
charm bracelet that she wears. Each charm is a little book, which has the laws of her beliefs 
written on them. Later, she researched her cultural roots and learned her Grandpa is Irish. She 
now knows she has Irish roots as well. She also shared how she knows that she has French and 
First Nations roots, but, expressed that she feels annoyed with her French and Native culture 
because she does not know anything about it. She failed at French language and has learned 
nothing about her Native heritage (Journal, February 28, 2011). 
Melanie's personal crest 
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Another piece that Melanie brought in to share was a Shield she made herself (Journal, 
March 7, 2011). Her Shield depicted four parts of the cultures she identifies with. She expressed 
that the church was a strong part of her culture and is depicted by the bible in the top left comer. 
Her French and Native roots are in the bottom left comer illustrated through books, which are 
her only means of understanding that part of herself. In the top right comer she has Mr. PG 
representing the place she is from. The bottom right represents fairytales from England and how 
they mean a lot to her and are an important part of her culture. 
Some of the challenges she recognized about her culture is that some people think she is 
"weird" for being Christian, and Seventh Day Adventist in particular. However she expressed in 
the Intercultural Film: "I don't think you should be ashamed of [culture], nothing you can do to 
change yourself'. She has accepted who she is and the culture she identifies with. 
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She learned and shared in the Intercultural Film that her culture also includes: family 
traditions like, Christmas, Birthdays, St. Patrick's Day; going out to the movies and eating out at 
restaurants; having family pets; going to High-school; supporting community hockey; and 
enjoying wiener roasts out at Forest for the World. She further researched by interviewing 
friends with Scottish, English, and Tsimpshian cultural roots. 
Melanie wants to have her own Seventh Day Adventist Day Care. She is very much a 
part of her church community and wants to continue to do so. She sees sharing this part of her 
culture with her own future family. She follows the Christian traditions that women should stay 
at home and the man is the spiritual leader, above women in the sense that they take on more 
responsibility in the family. However she expressed in an interview that she does not like to be 
associated as Christian, because she believes the media has tarnished that name. Thus, in the end 
she expressed that she is English and Adventist because these are what she is "most passionate 
about. If not passionate about culture then it doesn 't really count" (Intercultural Film) 
Sylvia Burtenshaw 
• 
• 
• 
• 
• 
• 
• 
White 
March 10, 1995 (16yrs) 
Perky, bubbly, happy 
Basketball 
Summer, church, colour rainbow, unicorns 
Last 5yrs living in PG, originally from Horsefly 
Possible Scandinavian roots 
In the beginning Sylvia shared that she is a mix of European cultures, mostly 
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Scandinavian. During our first workshop, Sylvia mentioned a Filipino family she knew and how 
a woman was eating rice with her hands. She found not only the food we eat, but the way we eat 
it is culturally significant. She later brought up how someone can be a part of a culture that they 
are not related to through blood. Her example is how some people choose to be Buddhist. She 
also questioned if someone had to believe in the cultural ritual to be a part of it. Some of the 
group said yes, others were indifferent. (Journal, February 14, 2011). 
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Sylvia's first cultural expression 
In Sylvia's first art expression of what culture she identifies with she, expressed that she 
identifies with Gay culture and is straight. She likes diversity and multiculturalism. She likes this 
about being Canadian. She used the symbol of the Maple leaf to depict herself as Canadian. She 
celebrates Christmas and Halloween (Journal, February 7, 2011). 
During another workshop Sylvia brought in an interview she did with the Priest from the 
Gateway church she attends. She asked him what the bible meant to him, or the meaning of 
Christianity. She said it was interesting, but she did not learn anything new,just got cliched 
answers [she] has heard many times before (Journal, February 14, 2011). 
Further in Sylvia's research she found that her Maiden name, Stonebrooke, actually 
means stones in a brook, from her Norwegian/English side of her family. Sylvia expressed that it 
will be easier to understand [Canadian culture] when she goes to France, "It takes being 
outside of our culture to understand our culture". Sylvia is also the only one that strongly 
believes that having a healthy identity/confidence has nothing to do with being rooted in defining 
oneself to culture(s). She does not identify to any particular culture, yet feels quite confident. I 
asked her if she wouldfeel differently if she came from a different race. She was unsure. She said 
she could not identify culturally because religion is always associated to it. I reminded her how 
38 
A} it expressed he is a "non-practicing Sikh". Meaning not part of the religion, yet was raised 
Sikh and still identifies as such. I also asked her if she recognized that she was a part of the 
Capitalistic, money culture we talked about previously. She was not sure how important that was 
(Journal, February 28, 2011). 
Sylvia's cultural questioning 
This is an art piece Sylvia brought in to share with the group. She is strongly showing the 
difficulty of identifying with culture. She expressed to the group that her family does not 
encourage or know much about their heritage, and that her family is not close. (Journal, March 7, 
2011 ).Everything in this piece she is questioning rather than strongly identifying with. By the 
end of our experience we learned that Sylvia is diverse and open, and in an interview I did with 
her, we agreed that she is a part of Sylvia culture: proud to be herself. She is comfortable now 
saying that she is a part of Canadian culture because of the open/diverse connotation Canadian 
provides. 
A challenge Sylvia learned from the workshops surrounds the influence wealthier 
countries have on poorer countries. In our interview, she expressed how poor parts of the world 
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would have difficulty expanding their culture; and how a wealthy country helping another 
country can be helpful, but also will affect that countries culture by bringing in their own beliefs. 
(Intercultural Film). 
Unfortunately the data that Sylvia gathered for the Intercultural Film was incompatible 
for me to download. Thankfully she also contributed a scrapbook of photos and lists that 
describes who she is, and I was able to use some of that. She shared and learned that her culture 
is about: recycling, "Go Green" culture; that her family traditions are shared at Christmas and 
birthday parties; hanging out with friends ; listening to music; and going shopping. 
Kayden Heinrichs 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
15 
"giver" 
Loves the outdoors 
From Vernon 
Last 6yrs in PG, Shelley area, with older sister. 
Horses, and animals in general, important to her 
Wants a job involving animals 
Country lifestyle 
Jeans 
German family, with biological Celtic roots 
At the very beginning Kayden had a hard time identifying with any culture. She had 
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many questions and doubt around the culture she identifies with. Her family roots are Ukrainian, 
but she knows nothing about what that means. She worked on identifying with what Canadian 
means (Journal, February 14, 2011). 
41 
Kayden's first cultural expression 
Kayden's first art piece became an exploration of what Canadian might mean to her. She 
found the peace symbol, jeans, burgers, and lacrosse to express Canadian. She also described 
herself as an atheist (Journal, February 14, 2011). 
Through Kayden's research she learned that her Dad's family name, Ogal, is French. 
That her last name, Heinrichs is German meaning ruler of the home. 
Kayden's family crest 
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By the end of workshops Kayden came to an understanding that her culture has a lot to 
do with nature. She loves animals in general, has horses, and lives in the country, on the outskirts 
of Prince George with her sister. Much of her data for the final film project were from nature 
pictures and walks, such as: filming the falls at the Ancient Forest; pictures of the Rocky 
Mountains, grizzly, black bears, horses, dogs; playing rugby; the Murdoch Animal Hospital's 
"Annual Looser Walk". 
Kayden learned more about what culture means. Before she only understood the, "surface 
area, assumption of people" (Intercultural Film), but now knows more of where they come from. 
She recognizes that culture is "how you feel about life" (Intercultural Film). 
Other Participants 
The next few people you will be introduced to are the three boys that participated in some 
of the workshops. Their contributions are still important, so I have included them here. 
Ryan stated that he is Irish and recently just moved here from Ontario. Ryan identifies 
mostly as Canadian. He said he has Scottish roots. His grandma is from Scotland. His art 
depicts many liquor bottles describing the alcoholism in his family. He used a kilt and a four leaf 
clover as symbols of his Scottish heritage (Journal, February 14, 2011). Ryan learned he is 
second generation Canadian. 
Blake joined today. He shared a story of his heritage that is like a map of their 
immigration. Originally his ancestors come from Scotland and he said he has some African 
roots. His family lived in Africa and was brought to Texas during the slave trade. He expressed 
that through time his family built money for themselves. They had lots of cattle that they herded 
up to Loyd Minister. Eventually his family moved to Edmonton and then to Prince George. He 
said that this story has been passed down through the generations. Blake brought a friend. 
Devin. (Journal, February 14, 2011). 
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Devin identifies with being Cree and Canadian. He knows little of his Cree background 
but shared his love of salmon and how he fishes with his grandpa and smokes andfries the 
salmon. He used the symbol of a turkey to depict when Aboriginal and Europeans got together. 
Next week he said he might bring some bannock. (Journal, February 14, 2011). 
March 14, 2011 
Today 's gathering was about brainstorming what we would do together to share our new 
found knowledge with the larger community. We decided the larger community would be our 
family and friends. And everyone decided a documentary would be the most interesting way to 
express ourselves. That means the youth have almost two months, on their own, to videotape 
what culture means to them. We brainstormed ideas like shopping malls, fast food restaurants, 
the environment, holiday pictures, etc. They could interview each other, themselves, and others 
as well. We went over the research protocol of interviewing; ensuring that all youth understood 
they needed to record whether or not the individual they were filming gave permission. I also 
informed them that if they did film in public places to try not to film the people around; for 
example, keeping camera low in the mall to capture peoples' feet rather than their face. Once 
everyone completed their filming they would give it to me and then I would compile the 
information together to make one film. 
The fear I have in agreeing to this documentary is that I will only have the time to meet 
with them a couple of times through the next two months. I am trusting that they will follow 
through. The honorariums will be mailed out after this, so I will hope the youth's commitment 
remains solid even after they receive the honararium. Other than that, I am incredibly excited 
and inspired by their enthusiasm. I look forward to seeing what they all come up with. At this 
point the solid group of co-researchers is the five girls. Ryan has missed the last couple of 
workshops, and Blake and Devin never came back after that one day. 
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Circling Back to the Water: Our Shared Wisdom 
Intercultural Sharing and Learning: Film Project (June 26, 2011) 
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In the end we took three months to pull the film together, but we did it. We shared our 
film with our friends and family just before exam week started at school. Sharona and Sonja 
were in their graduating year and managed to pull together time to interview each other for the 
film project. Melanie interviewed her dad and some friends from school. She also gave me a 
bunch of photos to scan through and pick and choose from. Kayden gave me a bunch of photos 
and films of some nature walks she went on. And Sylvia gave me a bunch of interviews of people 
from the church she went to, but I was unable to transfer the data to be used for the film. Luckily 
she also gave me a scrap book she made, so I added that to the film. 
Once the film was completed we met at Art Space to present our final piece to our friends 
and family. All co-researchers were present, except Sylvia who had prior engagements. 
Miraculously these youth pulled together. After a painstaking 3 months of doubt, these youth 
completed their data and I compiled it. PAR "integrates subjectivity into a scientific analysis and 
to the work of structural and social transformation" (Kirby et al 2006, p.32). The end result for us 
was our film project. In this film we shared our new individual perceptions and our 
transformation with our family and friends. The co-researchers' interest in the project motivated 
them to actually follow through to completion. 
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Anonymous comments from the Intercultural Film Project: 
I really liked it!! I got a sense of how different everyone was and also how they related to 
the idea of culture. 
Great Laurel! Thanks for inviting me, to meet the students and see their work. 
Really interesting presentation. I was really impressed with the students self confidence 
and ability to express their opinions and ideas. Thank you for sharing. 
I had a lot of fun doing this project and meeting all of you guys© 
Thanks for the cool experiment, I really enjoyed learning more about my culture and 
about other people's culture! 
It was really cool! The class did a good job. 
I'm going to miss this class very much! I learned so much about various cultures and my 
own as well! Out of high school I would like to do something in First Nations Studies and I'm not 
exactly sure what that is but this culture group helped me realize this. Thank you! 
Circling Back to the Earth: Process Understood 
Results 
The results of this project were powerful. I strongly believe this project was effective. 
These youth came into the workshops doubtful and left with a stronger sense of themselves in 
relation to culture. You can watch the video to hear from their individual voices what I am 
describing here. The video data is their evaluation of the project and some of the data they 
collected for the Intercultural Film. 
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One goal of this project was to work towards alleviating racism. All of the co-researchers 
expressed that this project helped lessen their racism and ignorance. Most of them explained that 
their perspective of culture became broader, and thus their view of different cultures is not as 
miniscule and full of stereotypes. Most agreed that programs, like this project, implemented in 
schools could help reduce racism and bullying. 
Another goal of this project was to strengthen/empower individuals' with the culture they 
identified with. After working through their individual search of expressing themselves and 
sharing what culture meant to them, most of the co-researchers found a new found respect for 
their families and ancestors. They could answer the question: what culture do you identify with? 
They made decisions around what parts of their culture they identify with, what parts they 
struggle with and why. Many of them are going to continue to research their past, learn from 
their families, and develop a stronger understanding of their heritage; thus be a stronger member 
of their community. 
Furthermore, the goal of this research project was to provide space for oppressed voices 
to be expressed. Sonja illustrated the difficulties surrounding life on Enoch reserve. Sharona 
shared her frustration of not understanding her African roots and the discrepancy surrounding the 
availability to learn about such non-European cultures in general. Melanie similarly shared the 
difficult nature she has had learning anything about her First Nations and French heritage. In 
general, all of the co-researchers went through a difficult process of understanding their family 
roots. Their stories informed each other how difficult identifying with and coming from certain 
cultures is. These youths' voices came together and grew together, and in the end became 
stronger. 
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We all learned how ambiguous being Canadian is, and worked to define and identify with 
the culture. We recognized that Canadians do have traditions, like our festive holidays; 
Christmas, Thanksgiving, etc. We discovered how our environment plays a large role in our 
culture, for some that meant a close relationship with nature, others the consumer world of malls 
and cities. 
Overall, our final film project described our separate, and yet, interwoven cultures. All 
expressed through our individual eyes and shared as a whole experience. We definitely reached 
the goal I had hoped for in the beginning: we all left with a greater understanding of who we are 
and our "Self-In-Relation". We all developed stronger self-esteem through identifying with 
culture. Our intercultural experience and research inspired a stronger sense of self, and built 
relationships 
Another strengthening aspect that came out of this project was the relationships. The 
youth made it clear that they did not want the workshops to be over. I believe the relationships 
they created with youth they may never have associated with, was fascinating to them and helped 
break down some racism and prejudice. Also developing a relationship with an adult that 
encouraged them to explore themselves and their ancestral roots, and cultural identity, was 
inspiring for them. This made me come to the conclusion that providing programs where the 
49 
incentive to build relationships based on equality between our youth and adults is needed. There 
is also a need for creating a space for diverse youth to come together to share and learn about 
culture, their own and others ' is needed. 
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Circling Back to the Air: Dandelion Seeds Flying Off to New Beginnings 
Our experience was broken into six workshops, but that was only because of funding 
time restraints. In other words, this intercultural experience can be shared in any length of time. I 
found these six workshops were defmitely not enough. I also wish to recognize here that calling 
these 'workshops' was a mistake in my mind. The youth had a hard time understanding what we 
were doing and that they were co-researchers. Predominantly, the current educational setting has 
habituated the youth into having teacher student relationships in regards to an environment of 
learning; meaning that some teachers inform the youth, teaches the youth, and not the other way 
around. Our educational model in many ways still closely follows the saying, "youth are empty 
vessels to be filled" rather than intelligent beings on their own. This research was created in a 
way that the youth were equals. We were all researchers in our search of identifying with and 
defining culture. However, the set expectation, because of educational conditioning, was that I 
was going to teach them about culture. Each of them struggled in their own way with 
understanding that these workshops were about learning from each other; that we all were taking 
turns being teacher/expert. 
I kept getting asked, "What are we supposed to be doing?" And I would always reply, 
"We are doing it. We are sharing and learning from one another what culture means to us." I 
would try to get them to understand that we were just sharing what culture we individually 
identified with and where we share commonalities in our cultural identity. This idea of a living 
curriculum, where they shared the role as teacher, was a challenge. I realized how much our 
current educational system conditions them to be taught, rather than believing or trusting in any 
of their already known knowledge. Having the self-esteem to recognize they had something 
valuable to share or teach took time to develop and strengthen. 
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I realized part of the confusion might have been in using the term 'workshops', because 
this sets up the environment ofbeing ' taught ' before they even arrive. I definitely suggest 
coming up with a more inclusive word for the meetings, like 'gatherings ', or 'research meetings'. 
Personally I prefer 'gatherings' and would use that term when I work with youth again. 
I also learned that I could have set the stage with a greater foundation by engaging the 
youth in brainstorming what being a researcher meant. This may have helped trigger their ability 
to share and teach, as well as comprehend what we were doing together earlier in the process. I 
ran on the assumption that they are high-school students and therefore would understand the 
nature of research. In most contexts, High-schools do not teach a strong enough framework 
around what research is, therefore this was a difficult concept for the youth in this group to 
grasp. I also realized that PAR research is hard to acknowledge as actual research: that sharing in 
conversation and learning from one another is a form of research; that we are already experts 
sharing data; that we do not necessarily need the experts from books to tell us what our culture 
is; that experts can be any age. 
As a group we definitely learned that there are things lacking in our shared 
Canadian/Western culture when it comes to being able to have a stronger relationship with our 
cultural heritage. We learned about eurocentric biases, thus how there are few resources for 
people to learn about their cultural heritage if their heritage is non-European. We need more 
resources for people to be able to learn about other cultures and their history; for example, we 
need to learn more about Canadian history from viewpoints other than those that have a 
European basis; we need to learn more about non-European culture in general. However the co-
researchers that had European descendants also struggled with learning and/or identifying with 
this part of their culture. I think encouragement in general surrounding identification with our 
family heritage and history is needed. 
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More time was definitely needed. The youth all agreed that this would have been a better 
experience if we met for a longer period of time. We basically hatched open a whole pile of 
different concepts in relation to culture, but did not have the time to discuss them in depth. The 
whole experience felt rushed. I strongly believe a drop-in, student led, cultural centre in schools 
would be highly effective. All the youth agreed with this: that providing a space, like this project 
did, where youth can explore, share and learn about culture, but one that would go on throughout 
the school year and where different groups of youth could get together to create final sharing 
pieces for the school or larger community would be best. Improvements in self-esteem and 
community wellness would be enhanced in such school environments. The leadership 
development in such a program would be highly effective as well. 
From the results of the surveys and the response from the co-researchers, there is no 
doubt that culture needs to be more a part of our educational experience growing up. The youth 
are interested, and intercultural programs can help with racial issues and bullying. The co-
researchers did not learn about many specifics pertaining to a large array of cultures, but they did 
learn the complexity of culture itself. They also learned about the intercultural affects between 
cultures, thus how culture is both shared and transformative. They were able to develop a 
stronger sense of self from understanding and identifying with culture individually, as well as 
being open to the complex nature of such an identity. I believe that the promotion of culture and 
intercultural relationships can help alleviate racism, build self-esteem, and thus stronger 
communities, as well as deal with some of the issues surrounding eurocentrism. 
The larger concepts of our Canadian/Western culture need to be part of our youths' 
education as well. This project exemplified the need to inform youth that they are a part of a 
eurocentric, capitalistic culture, and what that means. This was a huge part of the decolonizing 
process within this project that helped with combating racism. To continue to ignore such 
important aspects of our culture is to continue perpetuating ignorance, which leads to 
disrespect/bullying/racism/ in our youth. 
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Following PAR methodology was incredibly difficult at times. I have to admit that in 
some instances I broke the equality and neutrality of youth to adult and co-researcher 
relationships and became preachy. I am very passionate about decolonizing pedagogy, so when 
the girls from European descendants did not understand why their new found knowledge was a 
responsibility, I did push my own thoughts and feelings on them in that moment. The following 
workshop I clarified that this went against PAR, and that I was sorry for being preachy. In the 
end Ijust clarified the reciprocal aspect ofFirstNations pedagogy and that this was the reason 
for our final sharing piece. Everyone seemed to understand and accept that. 
An important aspect to bare in mind is the cyclical nature of our identity with culture. As 
mentioned in this work, our identity with culture changes through time; therefore, the co-
researchers and I may change our thoughts on what we identify with culturally. What is written 
here may not be what they believe down the road, so keep in mind that this project is about 
where we stood and not necessarily where we stand. 
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June 30, 2011 
After reviewing the journal entries from the workshops, I feel a bit saddened. However I 
am happy to say, with all judgments aside, the five youth and I did complete our sharing piece 
and created a nice film about our intercultural experiences. 
I say with judgments aside because a lot of the negativity that came creeping out in the 
journal entries were my own fears and frustrations. The whole reason why I did this project. For 
example, white ignorance of Eurocentrism, I learned we definitely need to be educated about this 
in high school, because all of the girls expressed this project does help alleviate racism. They all 
expressed that they view people and the culture(s) they come from in a much broader sense. In 
this sense my negativity around their sense of 'responsibility' was engrained in the moment 
without them noticing. Their minds have been broadened. Their way of thinking of themselves in 
relation to culture and other people has grown and in that sense their interactions will have 
changed automatically. 
I have learned there are many challenges for many of us to connect with and understand 
culture. This project is just the tip of the iceberg. Much more in depth work needs to be done. A 
similar project can work, but definitely need more than six workshops. We all agreed that we 
needed more time to share together. 
What came out of this experience the most for me is how much youth want to share and 
learn from one another when given the chance. How important it is to build relationships with 
people they normally wouldn't have. This includes the adult co-researcher and facilitators. The 
shared experience of knowledge and learning as a group including the adults was paramount in 
this experience. 
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What I learned is where the ambiguous identity of being Canadian lies. Understandable 
those individuals might not recognize our festive holidays as traditions, partially because we are 
slightly blind to what our culture is when immersed in it, but more so because it surrounds our 
consumer culture. More and more people are seeing our festive holidays as consumer headaches 
or stat holidays. The Canadian ambiguity lies in the difficult process of accepting that we are 
part of a culture that is hierarchical in monetary achievement and material success. We also 
have to accept that we are part of a Eurocentric culture where the white way is still the right 
way; where people rarely learn anything about the actual Indigenous people of our nation and 
what our shared history is about; where Christian beliefs are still the most commonly 
perpetuated. !fought identifying as Canadian because of these reasons. After this intercultural 
experience I can accept that this is part of who I am and why I wanted to do this project in the 
first place. I am Canadian. I understand that I have to challenge the insistent Mother Culture 
voice that tells me everything is about money, hierarchy and progress. I understand that I need 
to embrace and encourage the multicultural sense of what this country stands for. I am also Irish 
and will continue to learn our legends, and wiccan beliefs, to share and enhance our 
intercultural influences. 
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Appendix 1: School District and UNBC Research Proposal 
Intercultural Sharing and Learning: Providing Space for Youth's Voices. 
My name is Laurel Collins and I am a Masters student in the First Nation Studies 
Program at the University ofNorthem British Columbia. This research project is part of the 
requirements to fulfill my master's degree. In my work life I have worked with youth as a 
facilitator for an in-school, anti-violence program called Respectful Relationships (R&R). I 
thoroughly enjoyed the experience of working with the youth in this program. The youth in those 
workshops helped me understand what worked really well in the program and what did not. This 
led to my interest in working with youth more and developing more workshops that helped them 
connect and build more confident self-identities. 
Canadian identity can be an arduous concept for many in such a multicultural and young 
Country. What is Canadian culture exactly and how do people from differing ethnic backgrounds 
express themselves? Do they feel like they can express themselves? These questions inspired my 
interest in doing an Indigenous research project which will look at: 
a) Are our youth interested in their cultural background? 
b) If so, what parts of their culture would they want to share and/or learn more about? 
c) What barriers, if any, do they find in expressing their culture? 
With your permission I will be able to discover some of the answers to these questions. 
In the first stage of this research project a ten question survey will be distributed to 
approximately 200 students in grades 8-12 at Prince George Secondary School (PGSS). PGSS 
was chosen because it is the largest and most diverse high school in Prince George. Also, I have 
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a good working relationship with Sue Trabant from previous workshops I did, so she is open to 
helping me schedule classes for the surveys. The surveys will be personally distributed by me in 
classes so that I can provide a five minute introduction to the work I am doing. Within these 
surveys I will ask if the youth would like to participate in a project where they can share and 
learn more about their culture; in other words, engage in intercultural dialogue. See appendix A 
for the Youth Survey. 
The second step of the research project will be selecting 12 youth who expressed interest 
in participating in the project. Ideally the youth group will be diverse in age, sex and ethnicity. 
The youth who become selected will only participate in the project if they wish to do so. 
The third step of the project will be based on the principles oflndigenous Research and 
Participatory Action Research (PAR), where the selected youth team will become co-researchers. 
During this stage of the project we will be sharing our knowledge and perspectives on our 
cultural background in eight one and a half hour workshops. The co-researchers (youth) and I 
will brainstorm a working definition of what culture is to us, share the knowledge we have of our 
own culture's, and, if we so choose, research any further areas of our individual cultural 
background. If agreed upon by the co-researchers (youth), the workshops will be guided by a set 
of overarching questions. See appendix B for the workshop questions. With permission, the 
workshops will take place at PGSS. Sue Trabant has volunteered her classroom space for the 
meetings, and has stated she could be a sponsor teacher at the workshops if need be. The 
workshops will take place afterschool to make transportation for the parents easier. 
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At the end of the workshops, the co-researchers and I will share what we learned with the 
larger community. The larger community may be just our friends and family, perhaps the whole 
school. We may choose to do a performance, create a magazine, a cook book, etc. 
UNBC ethics approval is needed prior to this project proceeding. Also, School District #57 
will have to approve the surveys and the project before I can commence this research project. 
Upon approval ofUNBC ethics I will receive a research grant that I applied for and was 
approved by the Graduate Office of Research at UNBC. Furthermore, Parental consent will be 
needed before the youth can participate in the workshops. See appendix C for Project 
Information and Consent form. 
My interest in working with youth and doing this collaborative research project stems R&R 
that I worked with for three years. My interest in research is to create a program that will help 
our youth develop a strong healthy identity, rooted in their culture and family, and thus build 
stronger communities. I found R&R was too much of information overload for the youth and 
focused strongly on the negatives of oppression. I would like to work from the positive. I want to 
find if youth care about their heritage and traditions, if they want to learn more, are willing to 
share their knowledge with other youth, and express their perspectives on contemporary issues. 
In taking this pro-angle I hope that the youth truly discover their similarities and differences with 
one another, learn how to embrace them and help each other; in other words, build healthier 
identities and relationships, thus alleviating racism in schools. 
Time Line 
Dec. 2010- School Board approval of the research project: survey and workshops. 
Dec. 2010- Ethics approval 
Jan. 10,2011 -Surveys distributed in class at PGSS and returned 
Feb. 1, 2011- Introductory meeting, setting up the workshops 
Feb- March 2011- intercultural workshops begin (the duration oftime dependent on 
decision, maximum six weeks) 
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youth's 
March- Co-researchers and I share what we learned together with the larger community. (This 
may be a one evening event, or compiling our knowledge in written form and making booklets 
to be distributed, or a video, etc. The co-researchers will decide) 
March 31 51 - One page statement of accomplishments report to the Office of Research and 
Graduate Programs 
Appendix 2: Research Project Information Sheet and Parental Consent Form 
Intercultural Sharing and Learning: Survey 
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This information sheet is to inform you about my research project and asks you for your 
permission for your daughter/son to do a survey for my research project. My name is Laurel 
Collins, and I am a Masters student at UNBC in the First Nations Studies program. The purpose 
of this research project is two-fold. First this research seeks to understand if youth are interested 
in their culture through a series of questions that will be answered in a survey. Second, after the 
surveys are complete, I would like to hold workshops with the youth to understand what parts of 
their culture they are interested in, what knowledge they already have about their culture, and to 
perform knowledge sharing with other youth about different cultures. The results if this research 
project will be utilized to fulfill the requirements of my Masters degree. 
Your youth was chosen to do this survey because he/she is in one of the eight classes that 
were chosen for distributing the surveys. Susan Trabant, a teacher at PGSS, helped me choose 
available classes for the surveys, and the teachers in these classes approved the time for me to 
come in to their class. 
The survey itself is completely voluntary. Your youth does not have to fill out a survey or 
fully complete one. The surveys will be compiled into quantitative data and will be completely 
anonymous. I will be collecting approximately two hundred surveys from grades eight through 
12 at PGSS. This data is completely confidential and will only be used by me for this research 
project. All surveys will be shredded and the compiled data on my computer will be deleted once 
I graduate. I will store the surveys in a locked filing cabinet in my home, and the compiled 
information will be in my password protected computer. 
63 
Your youth can benefit from doing this survey by having the opportunity to take part in 
intercultural youth workshops, part two of this research project. Only youth who have completed 
a survey and express interest in participating get this opportunity. 
There are no risks in taking this survey. 
There will be a copy of the final written report of this research project available in the 
UNBC library for your viewing. 
For further information please contact: 
Laurel Collins (FNST Masters student): 250-981-0505 or lcollins@unbc.ca 
Dr. Ross Hoffman (Project Supervisor): 250-960-5242 or hoffmanr(W,unbc.ca 
Any complaints about the project should be directed to: 
Office of Research at UNBC: 250-960-6735 or reb@unbc.ca 
If you understand the information provided, and you are comfortable with _______ _ 
completing a survey for this research project, then please print and sign below for your consent. 
Print: Date: --------------- ---------
Sign: _____________ _ 
64 
Intercultural Sharing and Learning: 
Youth Survey 
Gender: M F Age: __ 
l. What culture do you identify with? 
2. What do you know about your culture(s)? 
3. Do you think your culture is important? Yes No 
How so? 
4. Would you like to learn more about your own culture? Yes No 
5. Do you find other cultures interesting? Yes No 
6. Would you like to learn about other cultures? Yes No 
7. Do you think other cultures are important? Yes No 
How so? 
8. Do you know people who are proud of their culture and express it openly? 
Yes No 
How do they express it? 
9. Do you think there are challenges for people to express their culture? Yes No 
a. If so, what are the challenges? 
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Survey continued: 
Would you be interested in participating in a youth group that shares their knowledge, and learns 
from others, about their culture? If yes, please provide your email address and/or phone number. 
Name: -----------------
Email: -----------------
Phone: -----------------
Ifyou are comfortable having your name attached to the survey please hand in question ten with 
the rest of the survey questions. Your answers will still be used anonymously. None of your 
answers will be connected to your name in the project report. However I do need some 
understanding of who you are for the intercultural group. If you do not want your name attached 
to the survey then please answer the following questions: 
1) Gender: 
2) Age: 
3) What Culture do you identify with? 
4) What do you know about your culture? 
5) Are you interested in learning about other cultures? 
6) Do you think culture is important? 
For further information please contact me: 
Laurel Collins: 250-981-0505 or lcollins@unbc.ca 
Thank-you for your time. 
Appendix 3: Intercultural Sharing and Learning: Youth Survey Results 
Gender: M x 37 F x 37 Age: 17 (8%), 16 (16%), 15(75%), 18 (1 %) 
1. What culture do you identify with? 
- Canadian/ Flilpino. 
- First Nations/ Polish. 
-Just go with the flow. 
-Cree Nation/ Austrian. 
- Spanish culture. 
- African Canadian. 
-German (x2) /Norwegian. 
-Cree (x2). 
- Halfblack/ half white. 
- Canadian(x3). 
-Native American. 
- ... Canadian? 
-French/ Ukrainians. 
-French/ Finnish/ Scottish/ Irish/ Indian. 
- Ukrainian. 
-Native/ French (x2). 
- Aboriginal (x2). 
- African Catholic. 
-English/Scottish/ Swedish/ Norwegian/ German/ Canadian/ Mexican/Jamaican. 
- Canadian/ German. 
- Metis(x3) and other. 
- German, English, Scottish, Irish. 
- Canadian/ Filipino. 
- French/Carrier. 
-Filipino 
-Not sure (x4). 
- Scottish (x2). 
-English. 
-None (x2). 
- French(x2). 
- Ecuadorian. 
- Russian/ German. 
-Swedish German Irish. 
- Taiwanese. 
-Swiss. 
- Indian and Pakistani. 
- White (x2). 
- English, British, Canadian. 
- Chinese, Caucasian. 
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-British. 
- French I German I English. 
- Scottish I English I Canadian. 
- Nisga'a. 
- Punjabi. 
-Catholic. 
- Gitxsan. 
-Swiss. 
- First Nations (x2). 
-French. 
- English/ Ukrainian. 
- I'm not sure if it is culture but farming or the ranch lifestyle. 
-Catholic. 
-Swedish. 
- Italian/ Dutch. 
2. What do you know about your culture(s)? 
(35% answered Nothing or not much) 
Great(5times) grandfather 1st Native Canadian born. 
Not too much. Just what my mother has told me. 
I know quite a bit about my genealogy with the Spanish/Mexican part of me. 
Slaves back in the day, famous people. Rosa Parks. Oprah, Martin Luther 
King. 
Different traditions, foods, some history. 
Nothing(x17). 
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I know a lot about my culture. I know my culture believes that everything is 
around Nature. 
We like hockey. 
Ukrainians make perogies. 
Not really. They don't do any weird cultural things so I have no idea what they 
do. 
Many different items of interest. 
I know that of which I need to know. 
I know mostly up to when my family migrated from Texas to Sask. 
Grandpa on mom's side was born in Germany. Don ' t know my dad's side. 
We used to be not treated very well back in the day. Our hero figure to look up to 
is Lovis Riel. 
Not much(x9). 
The food (x2), how they celebrate certain holidays most of the people there are 
Catholic. 
Lots of redheads are Scottish. 
We focus very much on family and have a close family. 
Just the basics. 
Couple of things. 
How we made our way to North America. 
I know a lot about my families past and what it was like living in Europe. 
Royalty in Ireland , Like to get drunk. 
We are meant to be strong. 
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Indian people have 4 parts to a wedding. The major religions and Sikhism, 
Hinduism and Islam. 
Important information from either side of my family. 
For a while a very important Scottish artefact was hidden under the English 
throne. 
A few details. 
I know about traditions, food, clothing, festivals, religios ceremonies, language. 
I know stories, traditions and a lot more about my culture as well as other FN. 
My father is Swiss. My mothers parents are German. Swiss guard at Vatican. 
Neutral during WW2. 
I learn more and more everyday. 
Where it came from, the language, history. 
Its pretty simple. Live long and prosper, be honest and work hard. 
The North ofltaly is known as the "high rollers" and the South is part of the mob. 
There are many different tribes with different traditions. 
Great grandpa was born in Italy. 
3. Do you think your culture is important? Yes x 61(81 %) No x 14(19%) 
How so? 
- All cultures are important. 
- Because there is a lot of history behind it. 
- I am very proud to be First Nations. Like extremely. 
- I said yes because I believe your culture is a great part of who you are and where you 
came from. 
Because you have to be proud of who you are and what is involved in your 
culture, and understand culture. 
Because many different traditions are passed on, can continue to educate us. 
Pieces ofhistory. 
I don ' t know much about it(x4). 
My culture goes back many many years. 
I don't really know. It may be important to others but not me. 
I rarely attend Church or gatherings for my culture. 
It ' s what makes me, me (x2) . 
It is your culture and where your family comes from(x2) . 
Culture is one of those magical things that gets passed down from parents to children. 
Its lost in my family but that doesn ' t mean I can't teach it to my future children. 
Because it is important to me and my family. 
Most of the African Culture was demolished during the slave trades. My great great 
grandfather was a slave who made it to Canada through the underground railroad. 
Catholic is what my mom was raised in. 
Like a man once said: A man who does not know their past won' t have a future. 
It ' s important to know where you come from and know about what makes you, you. 
Everyone ' s culture is important. The world would be very simple and boring without 
it. 
Because history should not be forgotten. 
It's your history. 
It defines who I am and where I come from. 
Because it lets you know where you come from. 
Because it's my culture and I should be proud of it. 
It helps build you as a person. 
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"The sun never sets on the British Empire". I come from a culture that has colonized 
and influenced every part of the world. 
It gives you a background. 
Your culture is part of you. 
Part of identity and personality. 
Important to know about your heritage. 
It shows us a different way to live. 
Without a past, we have no future . 
It is really important for me to know my own identity. Makes things more interesting. 
I know where I come from and family history. 
It is who I am. We do things differently. 
My culture is who I am and its an interesting culture to learn. 
Tells you about your past. 
Important to know where you came from and who is part of your family. 
Helps identify me, fun to perform special events, proud of my race. 
Well, it just isn't interesting. 
It is good to know where you are from and also interesting. 
Without my culture, I might as well bleach my skin white. 
Because it is my background. 
Because we were the first people here and need to be recognised as so. Important part 
of communities and societies. 
Many of the worlds inventions, mechanical and musical originate in Europe. The 
language Swiss- German is unique. 
My culture is highly important, I'm taught the language, traditional dancing, food, 
history. 
It is unique in so many ways. Its someone's way ofbelonging, makes them, them. 
Because it tells you about your background. 
Everyone should have an idea of where they come from and their family values. 
It is a part of who you are and you will carry it with you forever. 
Cause people look at a guy in a cowboy hat and know that he will do no harm. 
There are historical things that happened with my culture. 
Because I don 't like to use the same traditions my entire life. I like to switch it up. 
Because its something that might help us in life down the road. 
I believe that many people do not care about it but it is great to know how your 
ancestors lived. Know traditions and languages. 
Tells you how you came to be. 
4. Would you like to learn more about your own culture? Yes x 60(80%) No x 
15(20%) 
5. Do you find other cultures interesting? Yes x 66(88%) No x 9(12%) 
6. Would you like to learn about other cultures? Yes x 58(77%) No x 17(23%) 
7. Do you think other cultures are important? Yes x 70(92%) No x 6(8%) 
How so? 
Because I'm not one sided like that. My culture isn't the only one that's 
important. 
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I say other cultures are greatly important. Because each individual is different and 
its interesting to know more about that through looking further in your genealogy. 
Because it is important and interesting to look at other cultures other than your 
own. 
Because then we learn about others and what they think. 
Like I said, cultures are pieces of history and others. They play a big part. 
So you can learn new customs. 
The world wouldn't be like this without culture. 
They give people an identity within their community. 
For those who embrace their culture, I've seen it is a good thing. 
It is what other people are and what they experience in their daily life. 
It's interesting and good to know. 
It reminds me that we are all different. Plus I have to learn about this stuff to 
become a daycare worker. 
Because my own resources of my culture are limited. 
It helps people have faith. 
To know what some other cultures think. 
It's important and interesting to know about the people who share your 
community. 
Because their influences are everywhere. Like food, friends, where we go and 
how we interact with others. 
Everyone has the right to know about their own culture. 
It says a lot about a person. 
Because everyone needs a bit of knowledge about other cultures. 
They make up a large part of other people and play a big role in our lives. 
There is diversity amongst people and cultures. 
It is how you are identified. 
To compare the differences and it also makes you know how awesome your own 
culture is. 
They show us how people live. 
All cultures are part of a puzzle. They complete the world. 
Everyone should know about themselves. 
They have different kinds of perspectives on how to live. 
All cultures are important. 
Other cultures have their own beliefs and opinions. 
Yes because that's how we used to live and culture seems to be going away. 
They teach you a lot. 
Everyone has their own beliefs. 
Integrity and variety is essential to healthy relationships on Earth. 
They form the people. 
Well, I find different cultures interested, since not much is known. 
They do everything differently and it changes things up . 
Everyone belongs somewhere. 
Without others this world would be all the same, nothing unique. 
They are important to whoever embraces them. 
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Every single person and cultures are important. If we recognise each others 
culture, we would be able to work together. 
Understanding leads to acceptance, ignorance breeds fear. 
Canada isn't really big on culture but places like Asia and Europe are and I think 
it is fascinating. 
Gives you more of a view in other peoples perspective. 
It gives people character to be from a different culture. Nobody wants to be the 
same as everyone else. 
Makes diversity and makes life more interesting and unique. 
Every individual culture is important and should be valued and respected. 
Yes, because it makes everyone different. 
We all have different traditions. 
Other people feel differently than me about culture, so I think culture makes up 
the individuality of the world. 
Because everyone is their own self. 
People should know about culture. 
We can learn things from others. 
Learn more about others. 
8. Do you know people who are proud of their culture and express it openly? 
Yes x 56(74%) No x 20(16%) 
How do they express it? 
dances, food. 
- Pow wows. Helping out on reserves. Living on resources. Attending 
ceremomes. 
- I have a family that is very close to me and they show great pride in their culture 
by holding special events or dinners for positive celebration within the community. 
The way they dress, wear their hair, talk. 
Speaking the language, sharing traditions. 
Not many of my friends , but my mom's friends are all aboriginal and share stories 
from their clans. 
They wear traditional clothing and speak that language. 
My grandpa makes drums and rattles. Me and him go hunting by the river. 
By the way they dress. 
I don't really see a lot of it. 
They participate in our activities. 
By going to Church, reading the bible, talking about it freely. 
Wearing jackets, saying it or knowledge from them comes to you. 
They tell people all the time that that ' s what they are. 
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Through practising old rituals, or living their culture. Like Native people are very 
proud and open about expressing their culture and sharing it with others. 
By speaking their native tongue, wearing certain clothes. 
Many people join clubs or go to classes about their culture. 
Wearing clothes from their culture. 
Games, songs, music in general. 
Indians have Powwows. 
Big dinners. 
Some friends tell me about things their families do. 
When asked they stand by their beliefs and background. 
They share their history(x3). 
Some unique things that make us interesting. 
They try to do certain things according to tradition. 
Telling other people about their traditions(x2). 
Bragging. 
The way they dress, present themselves, their morals, values, religious views and the 
way their family functions. 
Clothing and accents, languages (x3). 
Talk about their past and be proud of it. 
Talk about past times and speak their languages. 
Sing, dance cook, tell stories. 
By directly saying it. 
Depends. Some express it by certain pieces of clothing, traditions of eating, religion 
and education. 
Hard to explain, they just take pride in it. 
They speak their languages. 
Vests, necklaces made traditionally. 
They tend to use what could be seen as racist jokes aimed at themselves. 
My family and relatives have a class for Gitysans to learn more about the language, 
feasts, dances, potlatches. 
Proudly. 
Talking about it, represented via clothing and food. 
They do group talks and tell us about what they do in their culture and what not. 
They show their native roots and talk proudly of it. 
Open to public, church groups. 
Its hard to explain. 
Doing things around town. 
They don ' t. 
They hide it. 
9. Do you think there are challenges for people to express their culture? Yes x 
64(89%) No x 8 (11 %) 
If so, what are the challenges? 
-People make fun ofthem and stuff(x3). 
-Maybe they are ashamed. Don't get the chance to. 
- I believe that other people or groups do have troubles expressing their culture 
because the community may not accept them or where they come from. There are 
people who simply do not care anymore and with this comes events like hate crimes 
towards those of other cultures or religion. 
-Racism, scared of being different, some cultures not that available to study, some 
cultures not accepted in today's society. 
-Not always being accepted, nervousness. 
- Some people may not accept the expression of culture, so the ones who do express 
themselves may be ridiculed for it. 
-Racism (x4). 
- They might get judged because they are different. 
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-Some people don't support us or they put us down. It can be hard being different but it 
also makes you unique. 
-Judgement. Sometimes they can' t do things because of their culture. Racism (x3), 
bullying, discrimination. 
-Trying to fit in. 
-They could get teased(x3). 
-They don't want to be thought of as weird. The most common culture is white people so 
they are scared of discrimination. 
-Some people don't agree with other cultures and can sometimes cause riots. 
- Some cultures are put against each other into sometimes physical altercations. 
- Maybe they are afraid that other people will not accept them or appreciate them if they 
know. 
- Some people are embarrassed of their cultural background, mostly because people are 
still very racist sometimes. 
- racism and discrimination decide if people openly interact with their culture. Also some 
people do not know who they are or where they come from. 
- Not being accepted for being themselves. 
- Challenges of being judged for what they do and who they are and people not agreeing 
with them. 
- There is always racism everywhere so the challenges would be bullying or restrictions 
on the country they live in. 
- People are racists. 
-The law, others try and get them to stop trying to express their own culture. 
- That some people do not accept all cultures, so there is always the fear of discrimination 
(x5). 
- Some people are obnoxious about it. It is annoying if someone is always trying to tell 
you that their culture is better than others. 
-I think a lot of people have no respect/don't care for other people ' s culture. 
Some people might think you are weird and exclude you in many things. 
Sometimes other cultures don' t get treated fairly. 
Some people might not be proud of where they come from or they are afraid they 
might get made fun of. 
Discrimination, peer pressure, lack of confidence, knowledge of culture. 
They need to contact people who share their culture to display it, and they may face 
discrimination. 
Discrimination is one of the biggest around. 
It may be hard to do everything that is expected of them. 
Some people may have problems fitting into society based on what happened with 
their ancestors. 
Trying to get others to understands, not to be judged. 
Yes, some people might be embarrassed about their culture, whatever it may be. 
Some people are ignorant and fail to listen to other peoples stories and fail to learn 
other peoples diverse cultures. 
How does one define "culture"? Some do not speak their cultures language. 
Some people don' t respect diversity and can even ultimately end up hurting the 
person (mentally and physically). 
Other peoples disrespect towards it. 
Yes there are challenges because many people get judged by their background. 
Yes because people seem to dislike anything out ofthe ordinary. 
Other people's criticism. 
Society might not accept them. 
Some people don't like their culture. 
People need to have confidence to express their culture. 
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Appendix 4: Research Project Information Sheet and Consent Form: 
Intercultural Sharing and Learning: Youth Workshops 
This information sheet is to inform you that ________ has volunteered to 
participate in an intercultural youth research experience, provide you with information about this 
research and request for consent for your youth's participation. 
My name is Laurel Collins, and I am a Masters student at UNBC in the First Nations 
Studies program. The purpose of this research project is two-fold. First this research seeks to 
understand if youth are interested in their culture through a series of questions that were 
answered in a survey. After completing the survey, your youth expressed interest in participating 
in part 2 of this research project. The second part consists of intercultural youth workshops. I 
would like to hold workshops with the youth to understand what parts of their culture they are 
interested in, what knowledge they already have about their culture, and to perform knowledge 
sharing with other youth about our different cultures. The results of this research project will be 
utilized to fulfill the requirements of my Masters degree. 
The questions that will guide us through the intercultural workshops are included in this 
information package. All participants will be co-researchers in this project. This means that all 
the youth in the group will have decision making power around how and what we share in the 
workshops. If the youth want to focus on dance, crafts, music, history, cooking, etc, then that is 
what we will focus on. Each youth will decide if they want their name recognised in the final 
written report, otherwise pseudonyms will be used. This is completely a voluntary experience, so 
participants can leave the project at any time and none of the information they shared will be 
included in the final report, unless permission from them is given. Each co-researcher will 
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choose how much they want to share and do. By signing this consent form the youth is agreeing 
to their information being shared in the final report, unless they express otherwise. 
I will store the paper data (consent forms, surveys and my notes and journal) in a secure 
locked filing cabinet in my home. The computer files (data) will be safely stored in my password 
protected computer. At the beginning of each workshop the co-researchers will review my notes 
and provide their signature to demonstrate their approval of sharing the information in my final 
written report. No information will be shared without the co-researchers consent. Once my 
graduation is complete, I will delete all information from my computer and shred all written data. 
All the data received for this research project will be used solely by me to fulfill my 
requirements to graduate. 
School District #57 and Sherry Thibault, Principal of Prince George Secondary, have 
approved this research project. The project takes approximately twelve hours, not including the 
final sharing piece. The co-researchers, youth, have chosen to meet once per week for 2 hour 
workshops. Beginning on ______ date. 
The risks for participating in this project are minimal. I am trained in facilitating and 
guiding workshops. All workshops will be based on the fundamental principal of respectful 
communication. Our similarities and differences will be part of our learning experience together. 
This is a group project so confidentiality will be covered, but I cannot ensure full confidentiality. 
That will be all of our responsibility as participants in this project. 
The benefits for your youth in participating in this project will be his or her enhanced 
understanding of cultures in general; respectful communication around culture; and learning 
ways to comfortably express and promote culture. Also, these experiences will hopefully provide 
the participants with new friendships and allies in the steps towards alleviating racism. 
Furthermore, after completing the whole series of workshops, participants will receive a 
monetary honorarium at the end of the project. 
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If you would like to review a copy of the final written project report, there will be a copy 
available for viewing in the UNBC library. 
For further information please contact: 
Laurel Collins (FNST Masters student): 250-981-0505 or collinsl@unbc.ca 
Dr. Ross Hoffman (Project Supervisor): 250-960-5242 or hoffmanr@unbc.ca 
Any complaints about the project should be directed to: 
Office of Research at UNBC: 250-960-6735 or reb@unbc.ca 
{Thank-you for your time} 
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Consent Form 
Intercultural Sharing and Learning: Youth Workshops 
If the youth participant understands and agrees with the information 
provided, please print and sign your name below to show your consent to 
volunteer in this research project: 
Print: Date: -------------------------- -------------------
Sign: ________________________ __ 
If the Parent or Legal Guardian of ________________ understands the 
information provided, and you are comfortable with _____________ _ 
participating in this research project, then please print and sign below for your consent. 
Print: Date: -------------------------- ----------------
Sign: ________________________ __ 
{Thank-you for your time} 
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Appendix 5: Intercultural Workshop/Sessions/Gatherings 
#1 
Introductions: 
1. Sitting in a circle. Can discuss why: everyone equal, everyone can see each other. Circle 
as Community-building Pedagogy, Fyre Jean Graveline.(1998, p.176) 
2. Name game/Introduce neighbor 
3. First impression line game/2 truths and a Lie 
4. What our group will be about: the search and expression of culture. Who are we, where 
do we come from and who does that make us today? 
• Youth led: introduce many ways of sharing and learning about culture from each 
other, ultimately the Youth choose what medium will be used. 
• Role of facilitator: guides, helpers. Introduce mediums and concepts, then take 
lead from youth 
• 
• 
Break/ food 
Structure/outline of workshops: Flexible. Include games, and different mediums 
to look at culture 
Research: workshops will be most fulfilling if people bring things/_ tories to share 
about their personal culture or culture they know about. 
Brainstorm: What is Culture? 
: Create a working definition of Culture. 
#2 
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Check-in: What is the meaning of your name? 
Review Gathering #1: What is Culture? Go over working definition of Culture. 
Weaving a Web/story weaving: 
Name a culture you identify with, then, holding on to the wool, pass the ball of 
yam to someone else. Once everyone has had a tum, ask the group what they see? 
How are they doing? Then to unravel the web, the person with the ball of yam 
tells a story about the culture they identify with. ( eg: Irish, was given a clauda 
ring from my grandparents after they got back from Ireland.) 
Disscusion: 
1. What was the significance/meaning of that exercise? (Intercultural: all of our cultures are 
interwoven and effect each other.) 
2. What do you think of what we just did, any basic comments/feelings? 
Break/Snack 
Energy Ball/Stretch 
Art Expression: collage/paint self portraits in relation to the culture(s) you identify with. 
Discussion: Asking, after each participant has shared, whether anyone has questions or 
comments for the presenter? 
Closing: Any comments about today ' s sharing? What did you learn? 
Research: Bring cultural item to share next week. Talk with friends and family for help. 
#3 
Check-in: Your name and ifyou could go anywhere in the world where would you go, who 
would you take and why? 
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Cultural Sharing: Research from each individual. Sharing an item that in some way represents 
a culture he/she connects with. 
Break/Snack 
Socioeconomic Exercise: Will need approximately 10 sheets of paper, 4 rulers, 4 scissors, 5 
pens and 4 envelopes. Separate everyone into at least 4 groups of 2 people each. Fill the 
envelopes with the supplies. The idea being one envelope gets the most of everything and 
one gets the least of everything. 
Hand out the envelopes. The participants' task is to measure and cut out triangles, 
squares, and rectangles. They have 20mins to do so. They are allowed to trade, but 
facilitators do not tell them this. After 1 0-12mins hand out another ruler, after another 
5mins hand out another pair of scissors and pen. 
Discussion: 
1. What do you think this exercise represents in relation to culture? 
2. Why do you think this exercise is built to force you to trade? 
3. What could the envelopes represent? 
4. What could the shapes represent? 
5. As individual groups, what was your prime objective? 
Brainstorm: Challenges in expressing culture? 
Journal writing: Personal challenges in expressing culture. (People can share if they want to.) 
Research: continue to bring in stories or items to share with group that are significant to the 
culture you identify with. 
#4 
Circle Sharing: Research continues, any more culturally relevant stories/items/symbols 
Discussion: 
1. Is culture important? .. .In having a healthy identity? .... Understanding who you are? 
2. What cultures have we talked about thus far? Which (ones) do you identify with? 
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3. What challenges have you found in expressing your culture? What challenges do others' 
face? 
Theatre of the Oppressed 
Research: Presentations. Food, art, writing, dance, pictures etc. Anything that you feel 
comfortable sharing with the group that will allow us to experience the culture you 
identify with. 
Closing Comments: Any thoughts observations critiques oftoday's gathering. 
#5 
Presentations: Questions from group after each presentation 
Review: Art project with Cultural Influences Diagram 
Photos: Keepsake for who participated 
#6 
Presentations 
Responsibility: knowledge creates awareness, what do you do now? What is your role? Does 
anyone feel any sense of responsibility they did not before? 
Brainstorm: Final sharing: With our new found knowledge how are we going to share it with t 
the larger community? Who will consist of that larger community? 
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Appendix 6: Journal Entries and Workshop Synopsis 
Workshop/Gathering #1 (February 7, 2011) 
Five people made it to the first gathering. Sonja expressed she is Cree, and just moved to 
PG from Edmonton. Sharona told us she is friends with Sonja, and Black. Melanie explained she 
is Seventh Day Adventist and that meant that Friday evening to Saturday evening is "God's 
Day", so she cannot work during that time. Then Sylvia And Ryan stated that he is Irish and 
recently just moved here from Ontario. 
All the youth expressed they wanted to learn more about cultures in general; thus they are 
all very open. None of them, other than Melanie and Sonja, seem to have a strong identity with 
any culture. I expressed that we will hopefully hatch out what our cultures are and have a 
stronger identity in the end. 
We looked at culture and what that meant to us. The youth came up with a good list: 
Eat Dress Taboos 
Music Language Identify with ... 
Beliefs Traditions Religion 
Customs Recreation Do on a regular basis. 
I asked where culture comes from. The Youth said: environment, family, friends, and 
society. I added Nation and then we looked at a diagram that you will find in Appendix B. Then 
we came up with our own working definition of culture: Culture affects us through many factors, 
such as, family, friends, community and society. In the end, culture is what an individual 
identifies with, which can transform through time as the different factors affect the individual. 
"At this point culture seems to be quite intangible. I hope this will be our transformation 
together." (Collins, Journal, Feb. 7/11) [academic world vs students concept of culture. 
Complicated vs simple heritage = youth interest/hunger in culture? 
We looked at culture through our experiences with friends first. This helped with the 
brainstorming of understanding what culture is/looks like, while at the same time keeping out of 
the 'too' personal during the first workshop. Sylvia mentioned a Pilipino family she knew and 
how a woman was eating rice with her hands. Sharona brought up the Bindi's Hindus wear and 
how the females get their nose pierced at a certain age; she could not remember the exact age 
though. 
Sylvia brought up how someone can be a part of a culture that they are not related to 
through blood. Her example is how some people choose to be Buddhist. She also asked if 
someone had to believe in the cultural ritual to be a part of it. This is where the group decided 
that culture is whatever you identify with and believe. 
Sonja described the difference of high-school from Edmonton to Prince George. Instead 
of graduating with a "Dogwood", like she would if she was still in Edmonton, she will be leaving 
High school with a Diploma. Instead of English 11 and 12, she had English 20 and 30. 
Thus far we have described our lack of knowledge around our own family heritage, 
accept Melanie and I, there seems to be an air of discomfort around the conversation for some 
participants. 
We touched upon the affects of the environment. How different it would be to grow up in 
the prairies, compared to the mountains, and what that would do to our cultural identity. 
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So far everyone expressed that they enjoyed themselves and look forward to next week. I 
am still so excited. I can see that this is more than sharing and learning from each other about our 
cultures. This seems to be more about how we identify with a culture? Can we? How fragmented 
are we? This workshop is all about empowering our identity through culture. Which was a 
starting goal, but more so in the sense that culture was already in tack. We are starting from 
square one. Who are we in relation to this word culture, Do we need it? 
Workshop/Gathering #2 (February 14, 2011) 
We had three new participants today; seven in total, Sharona was absent. Blake joined 
today. He shared a story of his heritage that is like a map of their immigration Originally his 
ancestors come from Scotland and he said he has some African roots. His family lived in Africa 
and was brought to Texas during the slave trade. He expressed that through time his family built 
money for themselves. They had lots of cattle that they herded up to Loyd Minister. Eventually 
his family moved to Edmonton and then to Prince George. He said that this story has been 
passed down through the generations. Blake brought a friend, Devin. 
Devin identifies with being Cree and Canadian. He knows little of his Cree background but 
shared his love of salmon and how he fishes with his grandpa and smokes and fries the salmon. 
He used the symbol of a turkey to depict when Aboriginal and Europeans got together. Next 
week he said he might bring some bannock. 
Kayden was our other new comer. She had many questions and doubt around the culture 
she identifies with. Her family roots are Ukranian, but knows nothing about what that means. 
She worked on identifying with what Canadian means. She found the peace symbol, jeans, 
burgers, and lacrosse to express Canadian. She also described herself as an atheist. 
Sonja described her Cree roots through an eagle feather and beads. Also the Fancy Shawl she 
would wear for dancing in Pow Wows. She also identifies with Gay culture, her brother is Gay, 
and she used the Rainbow symbol to exemplify this. Sonja also said she is Canadian. 
Ryan identifies mostly as Canadian. He said he has Scottish roots. His grandma is from 
Scotland. His art depicts many liquor bottles describing the alcoholism in his family. He used a 
kilt and a four leaf clover as symbols of his Scottish heritage. 
Sylvia expressed that she identifies with Gay culture and is straight. She likes diversity 
and multiculturalism. She likes this about being Canadian. She used the symbol of the Maple leaf 
to depict herself as Canadian. She celebrates Christmas and Halloween. 
Melanie shared a short description from her journal, rather than do the art project. She 
described what being Seventh Day Adventist is about and what it means to her. She expressed 
that some people might think she is weird. Sonja and Sylvia said they did not think she was 
weird. 
The challenge for some to express that they identify as Canadian and what that means 
makes me really question Canadian Culture. It seems incredibly ambiguous. The diversity of 
cultures here are easily identified, but once those ties/traditions are lost or severed, how does 
one confidently say they are Canadian and understand what that is. 
I am really beginning to realize how difficult and complex this topic is to discuss. !find 
there are more and more questions, rather than answers for any of us. Still very interesting that 
other than Gay culture, the youth co-researchers have not swayed from ethnic culture. 
Workshop/Gathering #3 (February 21, 2011) 
This week Sylvia brought in an interview she did with the Priest from the Gateway 
church she attends. She asked him what the bible meant to him, or the meaning of Christianity. 
She said it was interesting, but she did not learn anything new, just got cliched answers she has 
heard many times before. 
86 
To begin with some of us came prepared today to share some of our research. Melanie 
shared the bracelet that she wears. It is a silver charm bracelet. Each charm is a little book, which 
has the laws of her beliefs written on them. Ryan learned he is second generation Canadian. I 
shared my Clauda ring and how it is an Irish cultural symbol for your relationship status. That 
depending on what finger and which way the ring faces describes whether you are single, dating, 
engaged or married. And Ajit told everyone that his bracelet is called a Karan, and is not a 
symbol of status, but rather a symbol of recognition, of identity, for Sikh' s. Sylvia found that her 
Maiden name, Stonebrooke, actually means stones in a brook, from her Norwegian/English side 
of her family . 
In this workshop I had Ajitpal Singh lead an exercise to help us explore the 
socioeconomic factors that affect our cultures. We also used this exercise to look at what 
connects all of our cultures today: money. The game involved making shapes and trading the 
tools necessary to do so. Some groups had more than enough tools ; others did not even have 
enough to start working on creating their shapes. This exercise also exemplified the history of 
colonization around the globe. 
Sylvia interpreted the Socioeconomic exercise as European cultures being superior, or 
poor culture vs. rich culture. Sonja jumped in and said that some cultures are rich in tradition, 
like First Nations, and then I acknowledged that because of history that not every First Nations 
person or community is strong and, or, rich in those traditions today. Sharona recognized that 
when Sylvia said poor, she meant poor financially like Africa in the world economy. Ryan added 
that we all pay money to survive. We all recognized then that the global culture is one of Money. 
That we are a part of a world of money, in other words, a culture of money. 
Sylvia was in the team that had the most tools to begin with. She recognized that she had 
everything, and that it was sad for those that did not. She felt that she needed every piece though. 
Ryan found it sad to be a part of a culture that was about money. He said that when people are 
poor that people might try to help. Sylvia recognized this as a way to influence poor people as 
well. She said that people like the Europeans, felt superior, so they pushed their views on other 
cultures, that this was not fair for other culture. I added that those that felt like they had a richer 
existence were assuming that others were poor. Like colonization of First Nations; First Nations 
people were assumed to be living a poor life, they were not as advanced or progressed as the 
Europeans, and so they needed to be saved from their poor existence. We agreed that this was a 
self-righteous viewpoint. 
Ajit reminded us how before actual money everything was done through trading. That 
cultures had their own definition and expression of wealth. That today the culture of money 
developed a culture that when one gives that they can expect something in return. 
Melanie shared that she felt that giving was not a bad thing. For example Fostering kids 
in the world and giving money to the poor was necessary. Sharona elaborated by stating how 
there are not enough resources, programs, or education to promote certain cultures and histories. 
That these cultures need help to be more recognized. Sylvia mentioned how much help does 
seem to come from Christian denominations, like helping children in Thailand with education 
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and influencing them with Christian culture. Sylvia questioned how fair this was when the 
children in Thailand already have their own beliefs, thus culture. I exclaimed that this was an 
example of people believing they had the right way to live, the right culture to be a part of, so it 
was their duty to share that. Sylvia recognized that this often meant being richer means you have 
the right way to live. 
Sharona recognized the many assumptions that come from the rich. For example, that 
poor people are homeless because it is their fault; that they just need to go get a job. Ajit 
described this as seeing someone a drift in the ocean and someone telling them from the safety of 
their boat to go get a life preserve. 
Ajit went further to explain some Daniel Quinn philosophy of what we are talking about 
being Mother Culture: that inner voice telling us how to live our life. This voice comes from all 
the factors that we expressed affect our understanding of culture. That when we hear within our 
community and media that Muslims are a problem, that they are evil, terrorists, suddenly all 
Muslims are judged in this manner. The thought of needing to save a culture comes from this 
notion of what our Mother culture perpetuates. 
Sonja provided a local example of how two people from PGSS went to the college and 
wrecked it. Now people think all PGSS students are bad. Ajit elaborated that the feeling of Hate 
can become truth and we accept it. Sylvia added how hate generally stems from fear, that people 
are really just scared. Sharona recognized that society says what the perfect culture is then. Ajit 
cautioned how many things can influence us, and that it is good to question what is really right 
and wrong. 
Sharona described how recently her brother saw a black person and white person in an 
intimate relationship on a t.v. show. Her brother said that he did not think that seemed right. 
Melanie remembered how at one time how certain cultural beliefs can be outlawed, made illegal, 
like Jehovah Witnesses were not able to practice their beliefs for a while. Sonja said that the First 
Nations Potlatch was also illegal for a while. Ajit explained how in Singapore boys that are 17, 
18 years of age go to the army. That Jehovah Witnesses would not touch weapons as it was 
against their belief, so they would have to go to jail for three years if they refused to go into the 
army. 
I added how this Mother Culture, Eurocentric, money/Capitalistic culture that we are a 
part of makes it difficult to accept certain parts of my own heritage like the Irish Wiccan and 
Astrology. That there are two things going on, the Mother Culture that is promoting the larger 
Nations beliefs to the individual cultural identity. This is where much confusion lies. And on top 
of all of this, Aj it expressed how most of our time ends up being take in up by working to make 
money to survive, thus difficult to have any specific identity to culture. 
Workshop/Gathering #4 (February 28, 2011) 
This week Melanie shared that she learned her Grandpa is Irish. She now knows she has 
Irish roots as well. Sonja shared that her Grandpa was from Holland and brought in a scrap book 
that he created depicting his life's journey. It describes his story as a young Dutch boy 
immigrating to Canada. Sonja felt that she complained a lot after learning what her Grandpa 
went through. Now she feels like she has no reason to complain. And Sharona brought in a 
family recipe, peach cake, to share with everyone. 
Today was workshop #4. I am f eeling a bit bad. I have made too many assumptions. I 
didn't think that the youth wouldn 't understand 'research '. I am conbatting the Euro. 
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educational conditioning of learning and the relationship between youth and adult. Many of 
them still expect a curriculum to be taught, something I have expressed that they are my co-
researchers and that I am no expert, but more clarification around our relatiohip was needed. 
More clarification around research is needed. I think I believed they would just get it, and run 
with it. However, they are so used to teacher student roles, that many of them lack the ability to 
express themselves. 
I have realized that more time is definitely needed. Culture is so broad. To understand 
the culture we are a part of is difficult. Just understanding Canadian is difficult. Sylviia 
expressed that it will be easier to understand when she goes to France, "It takes being outside of 
our culture to understand our culture". Sylvia is also the only on that strongly believes that 
having a healthy identity/confidence has nothing to do with being rooted in defining oneself to 
culture(s). She does not identify to any particular culture, yet feels quite confident. 
I asked her if she would feel differently if she came from a different race. She was unsure. 
She said she could not identify culturally because religion is always associated to it. I reminded 
her how Ajit expressed he is a "non-practicing Sikh". Meaning not part of the religion, yet was 
raised Sikh and still identifies as such. I also asked her if she recognized that she was a part of 
the Capitalistic, money culture we talked about previously. She was not sure how important that 
was. 
Sharonafelt culture was important to identity. She feels like a "lost child" because she 
does not know her dad or where his African roots are from exactly. Melanie expressed that she 
feels annoyed with her French and Native culture because she does not know anything about it. 
She failed at French language and has learned nothing about her Native heritage. Sharona 
chimed in that there are little to no resources to learn about culture, and that this should change. 
We went over the challenges again. Explained money culture is the Capitalist system we live in. 
That the European take over and pushing their way as the right way, is Eurocentrism; which is 
another part of our culture that we are entrenched in. 
Stephie carr led some Theatre of The oppressed games for us. This was introduced as a 
possibility for final community sharing piece. In one skit, Sonja expressed she wished she was 
white, and Melanie wished she was like them (Sonja and Sharona). This was an expression of 
possible reason for conflicts for bullying/racism in schools. 
I am finding this experience difficult. PAR is difficult, need extreme flexibility, and that 
part is fine for me. I just started working on this project because I am sick of the ignorance and 
racism that is out there. I thought this project would give me hope. That I would be focusing on 
the positives. Instead I am dumbfounded by how ridiculous the youth are. In the sense of how 
they have been educated not the actual people themselves. Eurocentrism/Capitalism are 
important concepts to understand. In a large way this is the culture that connects us all. To not 
have any understanding of this is a true shame; a complete lie, a set up of denial for the youth to 
ever understand who they are and where they come from. No matter how they are affected by this 
culture, oppressed or oppressor, does not matter if you can't comprehend what is going on; that 
these relationships exist in the first place. 
To deny our ancestors immigration into making us Canadian means losing a large part of 
who we are. I am once again ashamed to be part of this culture. The blanketed Eurocentrism and 
naturalization of Capitalism has dumbed us down. I strongly believe our youth need to be 
educated about this. 
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Workshop/Gathering #5 (March 7, 2011) 
Today Melanie brought in a Shield she made herself. Her Shield depicted the four strong 
parts of her cultural identity. She expressed that the church was a strong part ofher culture. That 
her French and Native roots she learns through books, and that Mr. PG represents the place she is 
from. She also added how fairytales from England mean a lot to her and are an important part of 
her culture. 
Sharona shared a picture of her family crest, a Bald Eagle with her family name Leete. 
Kayden is coming around to understanding that her culture has a lot to do with nature. She loves 
animals in general and has horses. 
Today Kayden shared how she learned that her Dad's family name, Ogal, is French. That 
her last name, Heinrichs is German meaning ruler of the home. 
I am concerned. There is Sylvia, a wonderful, beautiful girl. She is her own role model 
and doesn 't identify with any culture. We have talked about Patriarchal/Capatilistic/Eurocentric 
culture that we are immersed in. She does not see responsibility necessary for the white race 
and thinks that we should all just be humans. That race should not matter. Scary and a complete 
oxymoron. One cannot say 'yeah' multiculturalism and then say race does not matter. One 
cannot say they are open to diversity and everyone have equal rights when we don 't see how 
we/white is part of the reason there is inequality. 
Melanie believes Men should be the leaders and women should be stay at home moms. 
Unfortunately conversation became distracted and we did not look at this further with Melanie. I 
will have to ensure I spend time with her to learn more about what she means exactly. 
I am excited that all the youth have been talking to their families and seem to be interested in 
learning more. Some have even Googled information. They are all (accept Sylvia) trying to 
discover the roots of their family. Even Sharona who was adopted. 
I did get preachy today@. I wanted the three white girls to absorb their privilege and 
understand Eurocentrism. I asked if they felt any responsibility now with the new knowledge they 
have gained. At first they questioned if I was using the right word, 'responsibility ', or just the 
wrong question in general. That maybe I meant if they felt aware now. We are so embedded in 
our white privilege that we cannot see responsibility. They disconnected 'awareness of' to a 
black void. What do they do with this awareness? Where do they go with it? They are now more 
'aware' and react like that is the end means. I cannot understand how one can be aware without 
feeling a sense of responsibility. Euro. Education teaches us this. Here are your lessons, all in 
books, and after exams, all is forgot. However Aboriginal pedagogy reminds us to be responsible 
and take knowledge more seriously. That responsibility lies in at least sharing your new 
knowledge with the larger community, passing on the wisdom. This is why we will soon be 
putting something together and sharing with the larger community. 
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Appendix 7: Intercultural Influences Circle Diagram 
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Appendix 8: Intercultural Sharing and Learning DVD: Research Data 
The attached DVD is some of the research data that the co-researchers and I did for this 
Masters Project. You will find interviews that I conducted with the main co-researchers. These 
interviews were considered evaluations of the project itself, and parts were used for the final film 
we shared with our family and friends. A couple of the co-researchers express concern for what 
will be shared from the interview, their concern was for the parts that would be added to the film 
we shared as a group. This is our raw data that they consented to for the use of this research 
project as a whole. 
You will find after each interview some of the contributions the co-researchers made 
themselves. Some of their research is excluded because there are people in the pictures, or films, 
who did not consent to be included in this final report. 
The main purpose of the DVD is to include the co-researchers voices, and thus, 
contribution as fully as possible. In this way, I am honouring their work and efforts. Remember, 
these are their thoughts and feelings in the spring of 2011. Their thoughts may change as they 
grow older. 
A warning while watching the video: the volume goes really soft and really loud. 
